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The Inventory assessed the perceptions of administra¬
tors in Student Affairs, Academic Affairs, Student Support
Services-TRIO, Financial Aid, Counseling, Admissions and
Registration, Basic Studies, and Minority-Multicultural
Affairs. The survey examined their perceptions of institu¬
tional services to meet the needs of African American
students enrolled in Louisiana's public colleges and univer¬
sities. Institutional services examined included: counsel¬
ing, sensitivity of professors, financial aid, and programs
for low achievers, high achievers, freshmen, commuter
students, and campus residents.
The participants were selected and they were asked to
respond to a researcher-developed-and-validated question¬




Analysis of variance was used to determine if varia¬
tions in organizational placement of the administrators were
related to their perceptions of various services provided to
address the needs of African American students. A factor
analysis was conducted with all eight dependent variables
in order to group them according to their respective
commonality.
The study findings showed significant differences
between administrators' perceptions regarding counseling
services, sensitivity of professors, programs for freshmen,
and financial aid services. There were no significant
differences in administrators' perceptions of programs for
low achievers, high achievers, commuter students, and campus
residents. There was a distinct difference in administra¬
tors' perceptions based on their organizational placement
regarding institutional services to meet the needs of
African American students in Louisiana's public colleges and
universities.
It was recommended (1) that more minorities be hired in
line administrator positions, such as academic affairs,
admissions and registration, and financial aid, to create
greater empathy between the institution and African American
students in Louisiana's public colleges and universities;
and (2) that further research be conducted to determine why
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The percentage of African American students enrolled
in public colleges and universities across the nation has
declined over the past several years. Total enrollment in
public institutions of higher education, based on 1976-1991,
reflected an increase in minority enrollment; however,
enrollment of African Americans declined, while that of
other minorities increased. A higher proportion of the
student body was made up of minority students at two-year
institutions than at four-year institutions and at public
than at private institutions (U.S. Department of Education
1993) . According to the National Center for Education
Statistics (U.S. Department of Education 1992) , enrollment
in public institutions of higher education accounted for
nearly 79 percent of total enrollment and about 80 percent
of enrollment by minority and nonresident alien students in
1991. A survey released by the American Council on Educa¬
tion reported that the number of minority students enrolled
in two-year and four-year colleges and universities had
increased in several states during 1992-93 (Manzo 1993) . As
the minority population increases, it is imperative that we
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investigate, analyze, and determine the reason for this
steady decline in African American enrollment. Racial and
ethnic diversity are becoming more and more an integral part
of American society, and colleges and universities should do
their best to provide equity and access in higher education.
The National Center for Education Statistics (U.S.
Department of Education 1993) reported enrollment data for
all higher eudcation institutions (four-year and two-year).
Sixty-three percent of 1991 high school graduates were
enrolled in college in October of 1991: 25 percent in two-
year colleges and 38 percent in four-year colleges. Between
1973 and 1991, the total number of high school graduates
going directly to college increased from 47 percent to 63
percent. Nearly two-thirds of the increase was due to the
increase in the number of graduates going directly to two-
year colleges. Thus, the increase from 47 percent to 63
percent is not entirely indicative of four-year college
attendance by African Americans, but reflects the total
population increase. During the same period between 1974
and 1990, the percentage of African American high school
graduates going directly to college rose 8 percentage
points, from 40.5 to 48.9 percent. The enrollment rate for
whites rose 14 percentage points, from 48.7 to 63 percent.
The college and university student body has become
increasingly heterogeneous since the mid-1970s. Minority
student enrollment in higher education has increased from
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15.4 percent (fall of 1976) to 20.6 percent in the fall of
1991. During the same period, African American student
enrollment in all institutions has decreased from 9.4 per¬
cent to 9.3 percent. Following a period of decline between
1980 and 1988, African American enrollment has risen since
1988, from 8.7 percent to 9.3 percent in 1991 (U.S. Depart¬
ment of Education 1993).
Based on total enrollment figures for fall 1991,
minority students made up a higher proportion of the student
body at two-year than at four-year institutions and at
public than private institutions. Based on total fall 1991
enrollment in higher education, total minority enrollment in
public institutions was 21.3 percent, and 9.3 percent were
African American students. Total minority enrollment in
private institutions was 17.7 percent, and 9.2 percent were
African American students. Total minority enrollment in
four-year institutions was 18.1 percent, and 8.7 percent
were African American students. The total minority enroll¬
ment in two-year institutions was 24.4 percent, and 10.2
percent were African American students (U.S. Department of
Education 1993) .
The diversity of colleges and universities suggests
that changes are needed. Racial and ethnic diversity brings
along cultural diversity. The diversity of higher education
has also given administrators an incentive to examine views
on diversity. Milem and Astin (1993) collected data from
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a national sample of colleges and universities at three
different points (1972# 1980, and 1989) to examine views on
diversity, institutional climate, and educational practices.
Using 1989 data, faculty and administrator views about the
climate of their institution with respect to diversity
indicated that more than two-thirds agreed that faculty and
administrators at their institution were sensitive to
minority concerns. Over half believed that students of
different racial and ethnic origins communicated well with
one another. Overall, the faculty and administrators
appeared to have become more aware of and committed to
issues of race and diversity on campus and in the larger
society.
Demographic studies (Mingle 1987, Wilson and Justiz
1988) indicate a real need for institutions of higher educa¬
tion to recruit, admit, and retain African American and
other minority students. By the year 2000, it is estimated
that the majority of students traditionally considered to be
college age will be students we presently consider to be
minority. It is incumbent upon institutions of higher
education to adequately prepare for the inevitable.
Purpose
The study investigated the administrators' percep¬
tions regarding the institutional services provided to meet
the needs of African American students in Louisiana's public
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colleges and universities. It also examined the extent to
which variations in the organizational placement of the
administrators were related to the extent to which they
perceived the various services provided as meeting the needs
of African American students.
Too often, research focuses on the identification of
traits within the individual which may account for failure
to be admitted to college or poor performance after being
admitted. The literature abounds with "benevolent" studies
which conclude that there are innate traits within indi¬
viduals, families, and communities which are predictive of
academic success and/or failure. Studies of this nature
absolve institutions from the responsibility of examining
their role in assisting students in a constructive manner.
Although research has been conducted that addresses student
perceptions of institutional services, research is lacking
which examines perceptions of college and university admin¬
istrators regarding these services. Hence, this study was
undertaken to address this research gap.
Background of the Problem
In 1970, a class action suit was filed in the United
States District Court for the District of Columbia. The
suit charged that the Department of Health, Education, and
Welfare (HEW) had defaulted in its obligation to enforce
Title VI of the Civil Rights Act of 1964. The suit charged
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that HEW continued to provide financial assistance to public
school systems and public colleges that violated Title VI.
Ten states, including Louisiana, maintained vestiges of
their previously segregated higher education system. All
of the ten states were obligated to submit desegregation
plans. Louisiana refused to submit a plan and denied that
the state operated a dual system of higher education (United
States of America v. State of Louisiana, Civil Action
80-3300).
The state of Louisiana and the U.S. Department of
Justice began settlement discussions. After years of nego¬
tiations, the state of Louisiana and the U.S. Department of
Justice agreed to the Louisiana Consent Decree (LCD).
Ginsberg and Carter (1988) divided the final LCD
plan into three parts: statewide activities, capital out¬
lay, and new academic programs. The plan was primarily
aimed at improving the quality and delivery of academic
services at predominantly African American colleges and
universities in the state of Louisiana. Statewide activ¬
ities were to include, but were not limited to: planning
and increasing other-race enrollment, faculty, staff, and
administrators at historically black or predominantly white
institutions; and developing and implementing a program of
remediation to assist in recruiting and retaining underpre¬
pared students. Capital outlay plans included a total
projected expenditure of over $19,000,000 for capital outlay
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projects. New programs in the Louisiana Consent Decree
would be instituted at all historically black campuses.
Theoretically, the consent decree would result in a unified
system that eliminated the old separate but equal system of
higher education in Louisiana (Cassimere 1988) .
The LCD was in effect for six years, from 1981 to
1987, and overall results indicated there was increased
rather than decreased racial segregation. The LCD expired
and no additional funds were allocated for state colleges
and universities. It was determined that the LCD failed to
accomplish its goal. Strong opinions were voiced against
the Decree and against an extension of the Decree (Board of
Regents 1988) .
Justice Department officials and the Fifth District
Court of Appeals appointed a three-judge panel to draft a
replacement plan for the LCD. The panel drafted a desegre¬
gation plan for the Louisiana higher education system.
In December of 1988, Paul R. Verkull was appointed
to review proposed desegregation plans for the system.
Verkull was to submit the proposed plan by April, 1989. In
1989, two judges from the U.S. District Court and one judge
from the U.S. Fifth Circuit Court of Appeals were asked to
develop a desegregation plan. The proposed desegregation
plan developed by Verkull was accepted and approved by the
three-judge panel. The plan called for the consolidation of
Louisiana's four college boards (the Louisiana Board of
8
Regents, the Board of Supervisors of Louisiana State Univer¬
sity and Agricultural and Mechanical College, the Board of
Supervisors of Southern University and Agricultural and
Mechanical College, and the Board of Trustees for State
Colleges and Universities) into one board, referred to as
the "Super Board."
Statement of the Problem
The problem investigated in this study was to deter¬
mine the extent to which administrators perceived institu¬
tional services were provided to meet the needs of African
American students in Louisiana's public colleges and univer¬
sities. The study also examined the extent to which admin¬
istrators' organizational placement was related to the
extent to which they perceived the various institutional
services as meeting the needs of African American students.
The services examined were: (1) counseling, (2) sensitivity
of professors, (3) programs for low achievers, (4) special
programs for high achievers, (6) programs for freshmen,
(7) programs designed for commuter students, (8) programs
designed for campus residents, and (9) financial aid.
Significance of the Study
Since the 1960s and 1970s, many policies and pro¬
grams have been implemented at the federal and state level
to increase African American enrollment in higher education.
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The implementation of such policies and programs notwith¬
standing, as the need increases for institutions of higher
education to recruit, admit, and retain African American and
other minority students, the enrollment level of African
Americans decreases. A study such as this, which examined
administrators' perceptions of institutional services pro¬
vided to meet the needs of African American students in
Louisiana's public colleges and universities, produces a
variety of benefits. Among those are: (1) the results of
this investigation may be used to promote and develop insti¬
tutional policies; and (2) the policies may be used to
enhance the recruitment, admission, enrollment, and reten¬
tion of African American students in these institutions.
Definition of Terms
For the purposes of this study, the following terms
are defined:
Line administrator: Has responsibility for direct
operational functions, as part of the established hierarchy
of authority in an organization (Knezevich 1984). For the
purpose of this study, line administrators are not student
centered and are not directly involved with undergraduate
students. Line administrators included those involved with
Academic Affairs, Admissions and Registration, and Financial
Aid.
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Socially oriented administrator; Holds a support
rather than a direct operations post. This person serves
the line officer, and the nature of the position or duties
is defined by the line administrator by whom the person is
supervised. The functions of these individuals are pri¬
marily advisory and consultative to line administrators
(Knezevich 1984). For the purpose of this study, socially
oriented administrators are student centered. These admin¬
istrators are committed to involvement with undergraduate
students. Socially oriented administrators included those
involved with Student Support Services-TRIO, Counseling, and
Minority-Multicultural Affairs.
TRIO: An acronym for any one or all of the federal
student aid programs created by the Higher Education Act of
1965. TRIO includes Student Support Services, Talent
Search, Upward Bound, and Educational Opportunity Centers.
Research Questions
The study was guided by the following research
questions:
1. Is there a significant difference in administra¬
tors' perceptions that counseling services meet the needs of
African American students in Louisiana's public colleges and
universities based on their organizational placement?
2. Is there a significant difference in administra¬
tors' perceptions that sensitivity of professors meets the
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needs of African American students in Louisiana's public
colleges and universities based on their organizational
placement?
3. Is there a significant difference in administra¬
tors' perceptions that special programs designed for low
achievers meet the needs of African American students in
Louisiana's public colleges and universities based on their
organizational placement?
4. Is there a significant difference in administra¬
tors' perceptions that special programs designed for high
achievers meet the needs of African American students in
Louisiana's public colleges and universities based on their
organizational placement?
5. Is there a significant difference in administra¬
tors' perceptions that programs for freshmen meet the needs
of African American students in Louisiana's public colleges
and universities based on their organizational placement?
6. Is there a significant difference in administra¬
tors' perceptions that special programs designed for com¬
muter students meet the needs of African American students
in Louisiana's public colleges and universities based on
their organizational placement?
7. Is there a significant difference in administra¬
tors' perceptions that special programs designed for campus
residents meet the needs of African American students in
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Louisiana's public colleges and universities based on their
organizational placement?
8. Is there a significant difference in administra¬
tors' perceptions that financial aid meets the needs of
African American students in Louisiana's public colleges and
universities based on their organizational placement?
Summary
This chapter presented an introduction to this study
which was designed to investigate school administrators'
perceptions of institutional services provided to meet the
needs of African American students in Louisiana's public
colleges and universities. The purpose of the study and a
general background of the study were presented also. The
research problem and the research questions investigated
were clearly and concisely stated.
CHAPTER II
REVIEW OF RELATED LITERATURE
There are many different ways to approach the topic
of African American enrollment in higher education. This
study examined administrators' perceptions of institutional
services provided to meet the needs of African American
students in Louisiana's public colleges and universities.
Although a number of studies by Astin and Tinto have
addressed the topic of institutional services for African
American students, few have addressed the role of adminis¬
trators and their awareness of institutional services for
African American students. The literature was reviewed
under these topics: (1) African American Student Enroll¬
ment: A Historical Overview; (2) Where African American
Students Are Enrolled: Demographics, Trends, and Campuses;
and (3) Admissions Standards and Financial Aid: Major Causes
of Decline in African American Student Enrollment.
African American Student Enrollment:
A Historical View
The Second Morrill Act of 1890 stimulated the voca¬
tional training trend in higher education for blacks. The
Morrill Act specifically prohibited payment of federal funds
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to states which discriminated against blacks in admissions
to their tax-supported colleges. Southern states upheld the
idea that the establishment of separate colleges for the two
races constituted compliance with this act (Brubacher and
Rudy 1976) .
The policy of providing separate public services
gained force with the Supreme Court's 1896 decision in the
case of Plessv v. Ferguson. The Plessy decision allowed
Louisiana to provide separate but equal public transporta¬
tion for its African American citizens. This decision began
a period in which equalization of resources between African
American and white schools was the principal goal of the
constitutional delegation. Plessv v. Ferguson legalized the
separate but equal doctrine and gave a kind of permanence to
segregated schools at all levels (Brubacher and Rudy 1976) .
The differing approaches of two leading African
American educators appear to have provided the impetus to
catapult the fight for desegregation into the twentieth
century. The two highly visible educators of the time were
Booker T. Washington and W. E. B. DuBois. Washington seemed
to accept segregation and sought to obtain high quality
separate education (Busby 1990) . Washington supported the
policies of separation and segregation. This met with the
approval of the white South, and legislators came to approve
giving public aid to vocational institutes such as Tuskegee.
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The doctrine of separate but equal was not to be
struck down until Missouri ex rel Gaines v, Canada in 1938.
This case resulted in the founding of a number of black
land-grant colleges. In essence, this situation was only
an extension of the principle of segegrated "separate but
unequal" education. Southern legislatures and state depart¬
ments insisted on maintaining them purely as trade schools
and were opposed to offering any liberal arts programs
(Brubacher and Rudy 1976) .
Nevertheless, Dr. W. E. B. DuBois, Harvard graduate
and professor at Atlanta University, led a strong protest
against the dominant Tuskegee philosophy of Negro education.
Dr. DuBois advocated advanced liberal education for blacks
who were ready for it because he felt that vocational insti¬
tutes were no longer enough. DuBois urged integration, and
the organization he helped develop, the National Association
for the Advancement of Colored People (NAACP), supported a
lengthy and ingenious legal attack on segregated education.
A series of lawsuits yielded decisions that said, in effect,
that in professional schools and in higher education, blacks
could not obtain a good education unless they were allowed
to go to school with whites (Busby 1990) .
The NAACP began to have great success in winning
decisions from the high court which reversed Plessv v.
Ferguson and established the constitutional rights of blacks
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to attend publicly supported institutions of higher educa¬
tion in the South (Brubacher and Rudy 1976) . Brown v» Board
of Education (the 1954 case) banned segregated public
schooling and was primarily involved with college and
university cases. In the legal fights to ban segregation,
colleges and universities made a perfect target because they
relied on race rather than merit (Olivas 1993) .
In 1952 only five states—South Carolina, Georgia,
Florida, Alabama, and Mississippi—still barred black stud¬
ents from their publicly supported universities. Then, in
1954, the Supreme Court ruled in the epoch-making decision
of Brown V. Board of Education of Topeka# Kansas that all
racial segregation in public education was outlawed. Very
soon thereafter, the court made it clear that its decision
applied to higher education as well as elementary and secon¬
dary schooling. Vehement resistance to this ruling con¬
tinued for a time in such states as Alabama and Mississippi,
and ultimately federal authorities had to employ force to
secure at least token observance of the court's mandate in
the universities. Desegregation of higher education in
these states and others was quickened by a momentous act of
Congress, the Civil Rights Act of 1964 (Brubacher and Rudy
1976) . Late in 1968, the U.S. Department of Health, Educa¬
tion, and Welfare asked the state of Louisiana to dismantle
its dual system of higher education (Boulard 1993) .
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Rigid admissions policies, especially ACT and SAT
scores, restricted the number of African American students
in public institutions. Discrimination in the allocation
and distribution of financial aid was another barrier which
limited the number of African American students matricu¬
lating in public institutions. Those students who success¬
fully enrolled reported daily encounters with a hostile
institutional environment in which faculty and students
made life unnecessarily uncomfortable. Institutions often
ignored affirmative action policies, while other programs
were meaningless or without credibility. Participation of
African Americans in the governance of state systems of
higher education was negligible at best, since few had been
appointed or elected to such bodies as boards of regents.
It was evident that the central and compelling mandates of
the Brown decision had to be extended to include publicly
supported colleges and universities (Blackwell 1984) .
In the 1970s, there was a peak expansion of the
United States higher education system, an expansion accom¬
panied by moral and legal pressure to make colleges and
universities more inclusive. The year 1972 will be remem¬
bered as an important one in the development of affirmative
action programs. Legislation was enacted to increase the
representation of women and minorities in educational insti¬
tutions (Milem and Astin 1993).
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In 1972r the decision in Adams v. Richardson ordered
states to desegregate their dual systems of higher education
for blacks and whites. This federal court ruling ordered
the United States government to cut off all federal funds in
aid of higher education to ten states where it was felt
progress in the direction of desegregation was too slow and
unsatisfactory. The ten states were Arkansas, Florida,
Georgia, Louisiana, Oklahoma, Maryland, Mississippi, North
Carolina, Pennsylvania, and Virginia. To avoid such a
cut-off, the affected states were ordered to submit plans to
the U.S. Office of Education showing how they intended in
the immediate future to end all vestiges of a dual, racially
segregated system in their publicly supported colleges. In
1974, the Department of Health, Education, and Welfare
approved plans for racial desegregation which had been sub¬
mitted by all of the states involved except Louisiana and
Mississippi. The plan submitted by Mississippi was rejected
as incomplete, while the tenth state, Louisiana, which to
that point had submitted no plan, was sued for noncompliance
(Brubacher and Rudy 1976) .
On March 14, 1974, a suit was filed in the United
States District Court in Baton Rouge, Louisiana, alleging
that Louisiana operated a dual system of higher education in
violation of the 1964 Civil Rights Act and the Fourteenth
Amendment. The lawsuit claimed that the defendants had
failed to develop and implement detailed plans which could
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realistically and promptly eliminate all vestiges of a dual
system of higher education (United States of America v.
State of Louisiana et al.) .
The lawsuit remained dormant in the United States
Fifth Circuit Court of Appeals. The Consent Decree Procla¬
mation was submitted to officials of the U.S. Justice
Department and the U.S. Fifth Circuit Court of Appeals. In
1981, a three-judge federal panel approved a plan called the
Louisiana Consent Decree (LCD). The plan, agreed upon by
both the state and historically black colleges and univer¬
sities, called for Louisiana to spend over $200 million over
the next six years to improve black colleges and univer¬
sities (Boulard 1993). The Consent Decree was an agreement
between the state of Louisiana and the federal government to
enhance predominantly black colleges and universities in the
state of Louisiana and to eliminate the dual system of
higher education.
By the summer of 1988, another federal panel called
the Louisiana Consent Decree a failure and said that the
state's universities and colleges were more segregated than
ever (Boulard 1993). The Consent Decree was considered a
failure and could not be recommended as a mechanism for
desegregating public higher education. Between 1976 and
1986, African American enrollment in Louisiana decreased
from 25.3 percent to 23 percent (Darden, Bagaka, and Marajh
1992) . On August 2, 1988, the United States District Court,
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Eastern District of Louisiana, ruled that Louisiana con¬
tinued a dual system of higher education based upon race in
violation of Title VI of the Civil Rights Act of 1964. The
court did not decide on a remedy for the situation but did
make several suggestions as to possible remedies. The court
suggested a plan that;
(1) Reduced the number of senior colleges and many
of their duplicative programs, in particular to
avoid duplication in institutions in the same
vicinity;
(2) Instituted a system of junior colleges with open
admissions to all high school graduates;
(3) Instituted higher minimum entrance requirements
to the remaining senior colleges; and
(4) Vested the state supervision over the institu¬
tions to a single board.
In 1992, United States District Judge Charles
Schwartz ruled that Louisiana must merge its current four
higher education boards and replace them with one super
board with wide-ranging responsibilities. Schwartz also
demanded more aggressive recruitment of other-race faculty
and staff at predominantly white and historically black
institutions. The historically black colleges and univer¬
sities (HBCUs), Governor Edwin Edwards, and Attorney General
leyoub protested this federal ruling and argued that the
proposed single board would work against the interests of
minorities. In 1993, a federal court decision by the United
States Court of Appeals for the Fifth Circuit in New Orleans
turned back the earlier opinion issued by Judge Charles
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Schwartz (Boulard 1993, Jaschik 1993, McConnaughy 1992). A
three-judge panel overturned the lower court ruling which
required a single higher education system for Louisiana's
public colleges and universities, thus leaving the present
coordinating board, which includes a separate board for
the Southern University System (HBCU), intact (Phillip
1994) .
Where African American Students Are Enrolled;
Demographics» Trends# and Campuses
Institutions of higher education are less diverse
than public elementary and secondary schools because minor¬
ities, with the exception of Asians, are less likely than
whites to enroll in higher education. The education level
of parents and the income of a student's family are strongly
associated with a student's progress through the educational
system and educational achievement. Overall, 1990 higher
education statistics revealed that 9 percent of students
enrolled in higher education were black (U.S. Department of
Education 1993).
Mingle's 1987 report indicated that minorities are a
growing proportion of the traditional college-age popula¬
tion. The total college enrollment is made up of many adult
students beyond the age of 24 and a few younger than 18. By
the year 2025, minorities are expected to make up nearly 40
percent of all 18- to 24-year-olds. Not so long ago, the
typical undergraduate was white, male, and between the ages
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of 18 and 24. That student today is likely to be older,
female, minority, part-time, and a commuter (Wilson and
Justiz 1988) . The fastest growing population groups
now exhibit the lowest levels of educational attainment
(Treadwell 1992).
An increased number of minority students attending
vocational/technical proprietary schools accounted for a
portion of the decline in black enrollments in colleges and
universities. An increasing number of blacks also enter the
labor force upon completion of high school, while others
participate in armed services (Arbeiter 1987) .
The changing demographics are an explosive issue for
higher education because colleges and universities have not
brought minorities onto their campuses in numbers comparable
to their representation in society. College-going rates for
blacks have actually declined, although high school gradua¬
tion rates for all ethnic groups have risen in the past ten
years (Wilson and Justiz 1988) .
According to Mingle (1987) , minority representation
was highest in two-year institutions, where it made up 21
percent of total enrollment as compared with more than 14
percent in four-year institutions. Community and technical
colleges continue to be a primary access point for large and
diverse numbers of ethnic minorities. Blake (1987) stated
that 55 percent of black enrollment is in two-year colleges.
Two-year colleges showing concentrations of black students
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should be funded so they can plan how to increase the
transfer rate of these students to four-year institutions.
Statistics also reflect a strong association between
the educational level of parents and the income of a stud¬
ent's family with progress through the educational system,
educational attainment, and educational achievement.
According to The Condition of Education, 1993 (U.S. Depart¬
ment of Education 1993), students attending different types
of higher education institutions often come from different
backgrounds. A student whose family income was relatively
low or whose mother was not a high school graduate was more
likely to attend a private, for-profit college or a public
two-year college. On the other hand, a student whose mother
was a college graduate or whose family had a relatively high
income was more likely to attend a private, not-for-profit,
Ph.D.-granting college or university. The American Council
on Education claims that minorities are more likely to drop
out of high school and stay out of college than whites.
Many of the minority students who are in college do not stay
long enough to graduate and earn a degree (Evangelauf 1993).
National enrollment trends reflect efforts to enroll
African American students in insitutions of higher educa¬
tion. The primary goal of the 1960s legislative efforts to
open up higher education was to increase the numbers of
blacks and other minorities entering and graduating from
predominantly white colleges and universities, which had
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previously admitted these students in relatively small num¬
bers. Minority enrollment in higher education did increase
dramatically as a result of these efforts (Sudarkasa 1988) .
The Higher Education Act of 1965 was the benchmark
to increase the number of blacks and other minorities in
American colleges and universities. Passage of the Higher
Education Act of 1965 provided for the Basic Educational
Opportunity Grant and a variety of affirmative action
efforts which contributed to an increase in black enrollment
in United States colleges and universities. It expanded the
newly created work-study program to assist financially dis¬
advantaged students, established a program of financial aid
in the form of grants to needy students, instituted federal
assistance to struggling colleges and universities, and set
forth several equal educational objectives.
Civil rights directives and federal incentives of
the 1960s were attempted to increase minority enrollment.
Mingle (1987) reported that the total enrollment increased
by 11 percent during the period from 1976 to 1984, a consid¬
erably lower rate of increase than that experienced in the
early 1970s. Total minority enrollment was up from about
1.7 million students in 1976 to more than 2 million in 1984,
a 22 percent increase. Black enrollment trailed all others,
rising only 3.6 percent during the eight-year period.
Minority representation increased rapidly until the mid-
1970s and has grown since that time. Black enrollment
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decreased from a peak of 9.4 percent in 1976 to 8.8 percent
in 1984.
The effects of the pressure placed by civil rights
groups and the federal government on minority access are
apparent in data on black freshman enrollment. A 1978
report showed that an extraordinary number of predominantly
white institutions began aggressively recruiting black
students in the fall of 1968. The falls of 1972 and 1975
also marked another increase in black representation, after
increases in federal student aid programs were targeted at
low-income students. Black freshman representation has
leveled off, but with little overall change from 1976 and
1986 (Mingle 1987) .
Another factor contributing to the decline in
minority enrollment after the mid-1970s was opposition to
affirmative action and special recruitment programs for
minority students. These programs were seen by many as
giving unfair advantage to minority students. This opposi¬
tion resulted in the refocusing of efforts and a forgotten
promise of the nation's obligation to provide equal access
to higher education for minorities and others who suffered
from disadvantages in their educational background (Sudar-
kasa 1988) . Fleming (1978) stressed the importance of
affirmative action and other strategies for achieving equal
opportunity as described in his case for affirmative action
for blacks in higher education.
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Arbeiter (1987) stated that since 1979-80, there has
been a steady decline of black college attendance in almost
all categories: (1) enrollments of recent high school
graduates, (2) full-time attendees, and (3) enrollment in
four-year colleges. During the decade of the 1980s, the
enrollment of black male students began to decline despite
the increasing available pool of African American applicants
graduating from high school. These phenomena were, in part,
attributed to the policies and philosophy of the federal
government, given that the Reagan and Bush eras signaled a
clear retreat from a belief in and commitment to affirmative
action (Milem and Astin 1993) .
A study by Orfield and Paul (1987) of data from five
metropolitan areas (Chicago, Los Angeles, Atlanta, Houston,
and Philadelphia) indicated these areas served more than
one-fifth of all minority students in the United States.
According to Orfield and Paul, access to two-year and four-
year institutions has declined for blacks. These authors
attributed the decline in minority access to higher educa¬
tion to four major issues: (1) segregation in the schools,
(2) increasing college costs, (3) inadequate assistance to
underprepared students, and (4) lack of commitment to equal
opportunity.
Colleges and universities are confronted with the
ills of a larger society that have infected their students.
Higher education is engaged in a massive human reclamation
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act. The responsibility for this job has fallen on the
shoulders of student affairs staffs. Student affairs is a
field only recently professionalized and viewed by some as
a stepchild in higher education. In a time when economics
and finances are a concern, student affairs is usually the
first to suffer budget cuts and asked to do more for less.
Student affairs is deeply devoted to individual development,
which under the best of circumstances takes time and pati¬
ence. They find this developmental approach hard to main¬
tain with disturbed students and with students who have
experienced little to prepare them for the college experi¬
ence (Gamson 1991). Seventy-two percent of the college
presidents observed that campus life problems are made more
difficult by conditions in the larger society. Yet, higher
education has a unique responsibility to do all that it can
to improve the quality of campus life, for if campus life is
weakened, then the quality of the educational experience is
lessened and, hence, the prospects for society are dimin¬
ished ("Change Trendlines" 1991) .
In a study by Kuh, Schuh, and Whitt (1991) , fourteen
colleges and universities were identified as institutions
that provided unusually rich out-of-class learning oppor¬
tunities for their undergraduates. These institutions were
identified as campuses that have been able to create and
>
maintain campus climates that promote educationally purpose¬
ful behavior on the part of their students. The study
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revealed three common factors that had a profound influence
on encouraging students to participate actively in campus
life:
1) a clear, coherent philosophy that sets expec¬
tations for student behavior and guides the
development of campus policies and practices;
2) a campus culture that encourages student parti¬
cipation and loyalty; and
3) people committed to student learning who appre¬
ciate the importance of out-of-class experiences
to the aims of the institution.
The philosophies of these institutions shared three common
themes: (1) high expectations for students, (2) interper¬
sonal distinctions (or their absence) consistent with the
institution's educational purposes and student characteris¬
tics, and (3) an unwavering commitment to multiculturalism
(Kuh, Schuh, and Whitt 1991) .
The institutional culture and the dominant subcul¬
tures promoted involvement and a sense of ownership among
members. The institutional history, tradition, language,
and symbols were some of the most powerful cultural influ¬
ences on student involvement. The administration, faculty,
staff, and others promoted student participation in educa¬
tional out-of-class activities (Kuh, Schuh, and Whitt 1991) .
These institutions also assumed that new students
needed a lot of information about how to act at college.
Between the time a student expresses interest in an insti¬
tution and the time of matriculation of the student, the
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institution describes what it values and is trying to accom¬
plish, what students can expect from college, and how they
are expected to behave. For example, during the summer one
institution sent fifteen mailings to incoming students from
a resident fellow (a faculty member living in the student's
dorm or house), a resident assistant, the president, the
provost, the dean for undergraduate studies, and the dean of
student affairs. Another mailing prepared by sophomores
described the cycles, extremes, and challenges first-year
students are likely to encounter (Kuh, Schuh, and Whitt
1991) . This kind of socialization during recruitment pro¬
vides students with some valuable information and an intro¬
duction to institutional services.
A number of studies were conducted that examined
minority students on predominantly white college campuses.
One such study was conducted by Beverly Dupre (1979) at
Loyola University in New Orleans, in an effort to recruit
and retain minority students. Misunderstanding and/or lack
of sensitivity did exist on the campus. Dupre referred to
the institution as the "University Family." Her study
supports the premise that special efforts are needed to make
the entire university community aware of black student
needs. Livingston's (1987) study of minority students on
white campuses assessed the needs that different minority
students (including African Americans) perceived in their
undergraduate experience on a predominantly white urban
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campus. Results indicated a need for special programming
for minority students at the university. African Americans
expressed strong need for special activities, suggesting
they may not have been as fully integrated into university
life as other minorities were. The State University of New
York at Albany evaluated its plan to deal with the concerns
of undergraduate students of African descent. Overall, the
studies show that each campus had sought to create a more
positive institutional fit for students of African descent.
In an attempt to accomplish the institutional objectives,
faculty and staff of color were also designated in an
attempt to involve African American students. It was also
suggested that greater numbers of professionals of African
descent need to be hired and retained, and greater levels of
campus-wide involvement are needed in order to achieve
observable improvements in the intellectual life of African
American students (Sutherland and Williams-Myers 1991) .
Tinto (1987) stated that students must become
responsible for their own learning, and the institution is
not solely responsible for student retention, nor is it
solely responsible for student departure. Once a student
has been accepted for admission, an institution does have
special responsibility for retaining that student. Insti¬
tutions of higher education must accept a major responsi¬
bility to ensure, to the best of their ability, that all
students without exception have sufficient opportunities and
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resources to complete their course of study. He concluded
that student departure or a student leaving was affected by
all institutional actions in all areas of the institution.
Whether in admissions, counseling, advising, academic pro¬
grams, or student life, each eventually would affect student
persistence. Tinto argued that it was the institution's
coraraitroent to students' welfare which maintained and nour¬
ished them.
Admissions Standards and Financial Aid; Major
Causes of Decline in African American
Student Enrollment
Statewide admissions standards for public colleges
and universities have also contributed to the decline in
black enrollment. Many of these students are from disadvan¬
taged backgrounds: educationally, culturally, and economic¬
ally. Blake (1987) stated that unequally prepared students
can be educated to levels of performance. Students can be
taken into the system and educated according to their innate
abilities hidden under poor preparation. Crosson (1992)
suggested a close examination of the relationship between
the use of special admissions criteria for minority or dis¬
advantaged students, the availability and use of academic
support services, and overall minority retention patterns to
ensure these students are being provided adequate academic
support services to persist to baccalaureate degrees.
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The average performance of black students on the
Scholastic Aptitude Test (SAT), for example, was more than
50 points lower than the average performance of white stud¬
ents. Scores from the American College Test (ACT) program
reveal a similar pattern. The national average composite
score for whites is 18.6 and for blacks is 14.0 (Bates
1990) .
Creators of the SAT have found that Asian American,
white, and other ethnic students reported the most academic
study and received the highest scores, while Mexican Amer¬
ican and African American students reported the fewest
academic courses and were among the lowest scorers on the
SAT. According to Donald Stewart, president of the College
Board, SAT scores continue to mirror the socioeconomic split
between the well-educated of all races and the rest of soci¬
ety (cited in Hawkins 1993). William Saunders, executive
director of the National Alliance of Black School Educators,
believes that regardless of color, poverty translates into
poor standardized test scores (cited in Hawkins 1993).
Saunders believes that there will not be much difference in
test scores between students with the same socioeconomic
characteristics, regardless of race (cited in Hawkins 1993) .
High school students whose parents had not completed
high school had lower average academic achievement than
students whose parents had completed at least some college.
Among students who took the SAT, both verbal (V) and math
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(M) scores were higher among those whose parents had more
education. The average scores among students whose parents
had not finished high school were 388 (V) and 409 (M) in
1992. The average scores among those whose parents had a
bachelor's degree were increased to 444 (V) and 499 (M).
The average SAT scores for those whose parents had a gradu¬
ate degree were still higher: 476 (V) and 530 (M) (U.S.
Department of Education 1993) .
Student financial aid has also contributed to the
decline in African American student enrollment. Higher
education's leaders have failed to anticipate, recognize, or
respond to the expansion and maturation of public higher
education in the face of society's changing needs and
aspirations during the last few decades. In a public system
originally designed to provide equal opportunity of access,
the perceived high quality and low cost of public institu¬
tions with a broad range of programs have increasingly
attracted the higher income/higher ability student, while
driving out the lower income/lower ability student. Public
higher education has increasingly denied student access and
has segregated students according to family income into two-
year colleges, four-year commuter colleges, and four-year
residential universities. This is due, substantially, to
the lack of direct and formal linkage at the institutional
and state planning levels between increases in the total
student cost of attendance (not just tuition) and increases
34
in financial aid designed to promote affordability (Wallace
1993) .
The reduction and redirection of federal financial
aid dollars was a major factor in the decline of minority
enrollment, particularly black enrollment, as reported by
Sudarkasa (1988) . Shifting national priorities meant that
financial aid appropriations did not keep up with infla¬
tion. Aid in the form of grants had been increasingly cut
back since the mid-1970s, and loans were considered too
great of an economic burden by many low-income students and
their families. One result of the shift from grants to
loans had been a high default rate among low-income students
of all backgrounds. Cutbacks for funding for education
affected minority enrollment in less direct ways. With the
reduction in federal funding for academic support programs
to aid disadvantaged students, many universities made sub¬
stantial cuts in these programs, thereby lessening the
chances of many minority students to complete their educa¬
tion successfully. Add cutbacks in federal funding to the
rise in tuition and the black unemployment rate in the late
1970s and the 1980s, and it is no wonder that for many black
high school graduates a college education at other than a
low-cost community college became an unaffordable option.
As stated by Wilson and Justiz (1988), the intention
of the Reagan Administration to reduce many student-aid
programs and its efforts to shift more of the burden of
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payment to students and their families have seriously
affected low-income students and hit minority students
especially hard. As a result of financial aid limitations,
many minorities who go on to college attend two-year rather
than four-year institutions. Student access has been
increasingly denied by public higher education and has
segregated students according to family income into two-year
colleges, four-year commuter colleges, and four-year resi¬
dential universities. This has been, in part, due to the
lack of direct and formal linkage at the institutional and
state planning levels between increases in the total student
cost of attendance and increases in financial aid designed
to promote affordability (Wallace 1993) .
According to The Condition of Education, 1993 (U.S.
Department of Education 1993) , since 1980 the cost of higher
education has increased faster than student and family
income. Between 1980 and 1991, colleges and universities
dramatically increased charges for room and board. Tuition
and room and board charges rose 32 percent more than infla¬
tion at public colleges and universities. These increases
may have been particularly difficult for low-income families
as compared to high-income families. Financial aid awards
are determined by the type of institution and family income,
and the expected family contribution is based on the family
income. For many students the cost of a college degree is a
major investment, and often the student does not deem the
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return to be as clear (Hodgkinson 1985) . As a result of the
combination of the cost for attendance and limited financial
means, many students are not able to pursue postsecondary
education. According to a study by Keller and Rollins
(1990) , the inability to obtain sufficient financial aid was
cited as one of the two reasons African American students
did not return to college. The other most common reason
African American students did not return to college was
academic dismissal. The lack of success in securing ade¬
quate financial aid contributed to the departure of substan¬
tially more African Americans than white students.
Over the last three decades, financial planning and
management for public higher education has not kept pace
with the changes in student and institutional needs. Insti¬
tutional budget planning must give consideration to the
elements of student costs, legislative ability and willing¬
ness to provide tax revenues, realistic institutional
resource requirements, and the level of student aid neces¬
sary to promote access. These linkages are often ignored in
state planning. Although higher education governing boards
usually have the authority to raise tuition in the public
higher education sector, they do not have authority or
responsibility for statewide financial aid funding or poli¬
cies (Wallace 1993).
The existing financial aid models and funding levels
are inadequate to achieve the historical goal of equitable
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access to educational opportunity. If equitable access to a
quality system of public higher education is to be achieved,
new financial strategies that recognize today's social,
economic, and political environment must be created and
implemented (Wallace 1993) . More so than in the past, stud¬
ents are now choosing the college or university they will
attend based on the cost (Collison 1992) .
Summary
Tinto's (1987) model stresses the importance of the
fit between the individual and the college environment and
the importance of social and academic integration. The
demographic realities demand that institutions of higher
education understand that their long-term future is linked
to their abilities to attract, recruit, and retain minority
students. Future pools of potential students will increas¬
ingly be minority in composition. Unless postsecondary
institutions develop backward linkages to secondary schools
and community college systems and forward linkages to the
non-college-bound and newcomer populations, they will become
mired in senseless competition for traditional students,




In this chapter the researcher examines the rela¬
tionships among the variables of the study, presents and
defines the variables, the theoretical assumptions and link¬
ages, as well as the null hypotheses. This study examined
administrators' perceptions of institutional services avail¬
able to meet the needs of African American students in
Louisiana's public colleges and universities.
The Theoretical Focus
The study investigated the administrators' percep¬
tions regarding the institutional services provided to meet
the needs of African American students in Louisiana's public
colleges and universities. It also examined the extent to
which variations in the organizational placement of the
administrators were related to the extent to which they
perceived the various services provided as meeting the needs
of African American students. It was expected that adminis¬
trators based on organizational placement and orientation in
colleges and universities in Louisiana would have different






Figure 1 represents the relationship between the
independent and dependent variables.
Dependent Variables
For the purpose of this study, the dependent vari¬
ables are administrators' perceptions of the provision of
institutional services. The following are the definitions
of the services provided:
1. Counseling services was defined as the degree to
which African American students are perceived as obtaining
counseling that not only meets their financial, social,
academic, and career needs, but their need for a type of
counseling that differs from that received by other students
as well (Items 1-6).
2. Sensitivity of professors was defined as the
degree to which administrators perceived professors as
willing to provide personal help, have high expectations,
provide mentors or role models, etc., for African American
students (Items 7-11).
3. Programs for low achievers was defined as the
degree to which administrators perceived the institution as
providing tutorial and developmental programs to meet the
needs of African American students (Items 12-21) .
4. Programs for high achievers was defined as the
degree to which administrators perceived African American
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students as participating in programs for high achievers
(Items 22-25) .
5. Programs for freshmen was defined as the degree
to which administrators perceived that African American
students who participate in freshman activities do in fact
complete the undergraduate degree (Items 26-28) .
6. Programs designed for commuter students was
defined as the degree to which administrators perceived com¬
muter programs as relevant to the needs of African American
students (Items 29-31).
7. Programs designed for campus residents was
defined as the degree to which administrators perceived that
African American students who participate in various campus
activities do in fact complete undergraduate degrees (Items
32-34).
8. Financial aid was defined as the degree to which
administrators perceived the institution as providing finan¬
cial aid relevant to the needs of African American students
(Items 35-40) .
Independent Variable
The independent variable was administrators' organ¬
izational placement. Administrators' organizational place¬
ment was based on their position in the institution.
Administrators were categorized as (1) line administrators/
those not student centered and not directly involved with
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students, and (2) socially oriented administrators, those
more oriented toward social and emotional support. Line
administrators included those involved with Academic
Affairs, Admissions and Registration, and Financial Aid.
Socially oriented administrators included those involved
with Student Support Services-TRIO, Counseling, and Minority
and Multicultural Affairs. The categories of coding were:
Academic Affairs = 1, Admissions and Registration =2,
Financial Aid = 3, Student Affairs = 4, Basic Studies = 5,
Student Support Services and TRIO Groups = 6, Counseling =
7, and Minority and Multicultural Affairs = 8.
Theoretical Assumptions and Linkages
It was assumed that institutional services are
provided according to majority needs, since decisions
throughout society are made in relation to majority images,
majority media reporting about images and needs, and major¬
ity achievement motivation in a majority business, indus¬
trial, and cultural environment. Further, there is still
the surviving control of colleges and universities by major¬
ity interests and personnel, despite desegregation and the
Civil Rights Act of 1964. Shade and Edwards (1988) reviewed
literature that suggested a cultural divide where socialized
African Americans tend to be social, extroverted, and group
oriented in outlook because of early rejection by the domin¬
ant culture as compared to whites, who have ownership of
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the system and, hence, control over institutional values.
Whites tend to be, therefore, individualistic and competi¬
tive introverts.
This has consequences for services provided by the
dominant group intended for the majority, which the minority
must share without having equal access to the decision¬
making structure. The result is that the minority needs
might not be met. According to Getzels and Cuba (1957) , an
institution is a social system. It can provide resources
and create rules for allocating resources according to
expectations of performance (Hoy and Hiskel 1978) . The
rules can be impersonal and competitive or socially and
group oriented. Each type will have different consequences
for African Americans who are socially and personally
oriented. The institution makes decisions about individuals
who have different needs and personalities but whose role
performances are required in order to meet the institutional
goals and objectives. Maslow's (1954) Hierarchy of Needs
suggested that individuals have needs for acceptance, parti¬
cipation, and self-actualization. If these needs are not
met, then their self-concepts are adversely affected and
their needs go unmet. The individuals who form the informal
groups tend to produce a negative climate and intentions
that block goal performance. Theoretically, therefore, it
is possible that institutions could make rules with majority
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needs in mind, while ignoring the needs of minorities,
consequently with negative impacts.
The administrators at different levels of the insti¬
tutional framework make the decisions. There are those who
make decisions about allocation of resources, those who
implement, those who manage grievances about inequality of
distribution, and those who counsel and/or commiserate with
individuals who feel a sense of deprivation when others are
able to gain undue advantages. In theory, those who are
close to interfacing at the personal and social level of
minorities are most likely to see and empathize with their
needs and, hence, are able to observe the mismatch between
the decision about intended needs of the majority and the
actual needs of the minority. On the other hand, those
administrators who are at the line administrator level tend
to lack sympathy for minorities. Hence, academic affairs,
admissions and registration, and financial aid administra¬
tors are more likely to see minority needs as met when com¬
pared to counselors, student support services, and minority
and multicultural groups.
Null Hypotheses
From the theoretical considerations the following
null hypotheses were developed:
Hull Hypothesis 1. There is no statistically
significant difference in the administrators' perceptions
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that counseling services meet the needs of African American
students in Louisiana's public colleges and universities
based on organizational placement.
Null Hypothesis 2. There is no statistically
significant difference in the administrators' perceptions
that sensitivity of professors meets the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
Null Hypothesis 3. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for low achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
Null Hypothesis 4. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for high achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
Null Hypothesis 5. There is no statistically sig¬
nificant difference in the administrators' perceptions that
programs for freshmen meet the needs of African American
students in Louisiana's public colleges and universities.
Null Hypothesis 6. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for commuter students meet
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the needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
Null Hypothesis 7. There is no statistically
significant difference in the administrators' perceptions
that programs designed for campus residents meet the needs
of African American students in Louisiana's public colleges
and universities based on organizational placement.
Null Hypothesis 8. There is no statistically
significant difference in the administrators' perceptions
that financial aid services meet the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
Limitations of the Study
The emphasis of the study was on African American
undergraduate enrollment in Louisiana's public colleges and
universities. This study was limited to public colleges and
universities in Louisiana.
This study only addressed the issue of administrator
perceptions of institutional services for African American
students in Louisiana's public colleges and universities.
The issues of recruitment, retention, and graduation were
not addressed. Research indicated that these issues were
also critical to African American enrollment in postsecon¬
dary institutions.
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The study was limited by basing its conclusions on
self-reported data. The researcher had to rely on the
accuracy and honesty of the respondents participating in the
study.
Summary
This chapter has explained the theoretical framework
of the study which examined administrators' perceptions
regarding institutional services provided to meet the needs
of African American students in Louisiana's public colleges
and universities based on organizational placement. The
dependent and independent variables which were utilized were




This study examined the extent to which variation
in the organizational placement of the administrators was
related to the extent to which they perceived the various
services provided as meeting the needs of African American
students in Louisiana's public colleges and universities.
This chapter presents the methods and procedures utilized to
conduct the study. It includes: (1) the design of the
study, (2) a description of the setting, (3) sampling
procedures, (4) a description of the instrument, (5) data
collection procedures, and (6) statistical applications.
Design of the Study
A descriptive research design was used to examine
relationships among the independent and dependent variables.
The hypotheses were analyzed using analysis of variance
(ANOVA).
According to Borg and Gall (1989) , descriptive
research studies may be concerned with the description of
natural or man-made phenomena. These studies examine their




Description of the Setting
The focus of the study was Louisiana's public
colleges and universities. The Board of Regents, a state
agency, is the policy-making and coordinating body for
Louisiana's higher education system. The state's three
higher education management boards are: the Louisiana State
University (LSU) Board of Supervisors, the Southern Univer¬
sity (SU) Board of Supervisors, and the Board of Trustees
for State Colleges and Universities (Board of Regents 1984) .
The Louisiana State University Board of Supervisors
governs eight institutions (including three professional
schools): Louisiana State University and Agricultural and
Mechanical College, located at Baton Rouge; the Louisiana
State University campus located at Alexandria; the Louisiana
State University campus located at Eunice; the Louisiana
State University campus located at Shreveport; and the
University of New Orleans (Board of Regents 1984).
The Southern University Board of Supervisors governs
three institutions: Southern University and Agricultural
and Mechanical College, located at Baton Rouge; the Southern
University campus located at New Orleans; and the Southern
University campus located at Shreveport-Bossier City (Board
of Regents 1984) .
The Louisiana Board of Trustees for State Colleges
and Universities governs nine institutions: Delgado Com¬
munity College, located at New Orleans; Grambling State
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University, located at Grambling; Louisiana Tech University,
located at Ruston; McNeese State University, located at Lake
Charles; Nicholls State University, located at Thibodaux;
Northeast Louisiana University, located at Monroe; North¬
western State University, located at Natchitoches; South¬
eastern University, located at Hammond; and the University
of Southwestern Louisiana, located at Lafayette (Board of
Regents 1984) .
The study was conducted utilizing data from colleges
and universities throughout the state of Louisiana. Infor¬
mation was gathered from administrators in Student Affairs,
Academic Affairs, Student Support Services-TRIO, Financial
Aid, Counseling, Admissions and Registration, Basic Studies,
and Minority-Multicultural Affairs.
Sampling Procedures
The population for this study included selected
school administrators in seventeen public colleges and
universities throughout the state of Louisiana. The Clem
Inventory assessed the perceptions of administrators in
Student Affairs, Academic Affairs, Student Support Services-
TRIO, Financial Aid, Counseling, Admissions and Registra¬
tion, Basic Studies, and Minority-Multicultural Affairs.
The Clem Inventory examined their perceptions of institu¬
tional services provided to meet the needs of African
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American students enrolled in Louisiana's public colleges
and universities.
This study examined perceptions of seventy adminis¬
trators in various areas of the institution in the eleven
responding public colleges and universities in Louisiana.
An Inventory containing forty scaled items related to eight
campus services was administered to each survey participant.
Of the seventy-nine Inventories mailed, seventy or 89 per¬
cent were completed and returned.
Description of the Instrument
The Clem Inventory of Perceptions of Selected
College Administrators was used to collect data from the
population. Respondents provided data regarding their
perceptions of institutional services provided to meet the
needs of African American students enrolled in Louisiana
public institutions of higher learning.
The instrument used in this study was designed based
on the review of the related literature and the dependent
variables that were identified for this study. Content
validity was established by pretesting the instrument in
order to identify ambiguities, misunderstandings, or other
inadequacies. The instrument was examined by colleagues and
educators who were familiar with the study. They were asked
to give their opinions on whether the instrument would
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obtain the desired data and whether there were any problems
that may have been overlooked (Stone 1978) .
A pilot test of this instrument was then adminis¬
tered to a small group of persons in two colleges and uni¬
versities with similar populations. Participants answered
each question and provided feedback to the researcher on any
difficulties experienced with the items (Stone 1978) .
The Inventory contained forty items related to
institutional services and consisted of eight areas of
emphases. The first area included six items related to
counseling servicesr Items 1-6. The second area included
five items related to sensitivity of professors. Items 7-11.
The third area included ten items related to programs for
low achievers. Items 12-21. The fourth area included four
items related to special programs for high achievers. Items
22-25. The fifth area included three items related to pro¬
grams for freshmen. Items 26-28. The sixth area included
three items related to programs designed for commuter stud¬
ents, Items 29-31. The seventh area included three items
related to programs designed for campus residents. Items 32-
34. The eighth area included six items related to financial
aid. Items 35-40.
Survey participants were directed to respond to each
item using a five-point Likert scale. Participants were
instructed to read each item carefully and indicate the
extent to which they agreed or disagreed with each statement
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using the following scale and coded as follows; Strongly
Agree (SA) = 5, Moderately Agree (MA) =4, Neutral (N) = 3»
Moderately Disagree (MD) = 2, and Strongly Disagree (SD) =
1. Also/ the respondents were asked to indicate their
official title. Respondents were asked to indicate titles
in order to compare administrator responses among institu¬
tions, according to job title or area. Each respondent was
assured confidentiality of responses.
Data Collection Procedures
In April of 1993, the Louisiana Board of Regents,
which is the policy-making and coordinating body for the
state's higher education system, was contacted to request
permission to conduct research in Louisiana's public col¬
leges and universities. The researcher was told to contact
individual system presidents to get permission to conduct
the survey.
In May of 1993, letters were sent to the Louisiana
Higher Education Management Board presidents for the Board
of Trustees for State Colleges and Universities System,
the Louisiana State University System, and the Southern
University System to request permission to conduct research
in each system's institutions. One system's president
responded and instructed the researcher to contact each
individual institution's president or chancellor to request
permission to conduct the survey.
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On June 1, 1993f requests were mailed to presidents
and chancellors of each of Louisiana's seventeen public
colleges and universities to request permission to conduct
research that would serve as the basis for a doctoral dis¬
sertation (appendix A). Each letter included a brief
description of the purpose of the survey, a statement assur¬
ing confidentiality of responses, a request for cooperation,
a promise of results upon request, and an expression of
appreciation (Stone 1978) . Follow-up letters were sent to
nonrespondents on August 1, 1993. The second follow-up was
sent on September 1, 1993, followed by a telephone call to
nonrespondents. After several attempts to get permission to
conduct the survey, twelve of the seventeen presidents or
chancellors granted permission to conduct the survey. Of
the twelve institutions granting permission, administrators
in all but one institution responded to the survey. Of the
five remaining institutions, two declined to participate at
this time and three institutions did not respond to the
request for reasons unknown to the researcher. The
researcher continued to send letters and to telephone the
three nonrespondents in an attempt to include their institu¬
tion in the study. Numerous written requests were mailed
and faxed, and telephone calls were made, including calls
and letters to the institutions' system president. Attempts
were discontinued on January 19, 1994.
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On October 21 and 28, 1993, the Inventories were
mailed to a contact person in each institution for distribu¬
tion. Included in each packet was a letter to the contact
person which included directions for distribution to
selected administrators, a copy of the Clem Inventory, and
directions for the completion and return of the Inventories
(appendix B) . Individual Inventories (appendix C), with
instructions for completion and return of the Clem Inven¬
tory, and a self-addressed, stamped envelope were provided
for each survey participant.
Follow-up letters were sent to nonrespondents and
contact persons on October 31, 1993. A second follow-up was
sent on November 10, 1993, urging participants to return the
Inventory because their input was critical to the outcome of
the study. On November 18, 1993, follow-up calls were made
to institutional contact persons to solicit their coopera¬
tion and assistance with the completion and return of sur¬
veys from nonrespondents. An offer was made to forward
additional copies needed. On November 29 and 30, 1993,
follow-up calls were made to administrators who had not yet
responded in each institution, and an offer was made to send
another copy of the Inventory, if needed. Duplicate packets
of materials were sent upon request to nonrespondents and
contact persons, with a list of positions/areas which had
not yet responded.
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The final follow-up letter was sent along with a
December 10th (extended) deadline in order to be included in
the study. Fax requests were sent and telephone calls were
placed to contact persons and nonrespondents until January
of 1994.
Summary
This chapter examined the methods and procedures for
conducting the study of administrators' mean scores regard¬
ing institutional services to meet the needs of African
American students in Louisiana's public colleges and univer¬
sities. This chapter included a description of the setting,
sampling procedures, data collection procedures, and a
description of the instrument.
CHAPTER V
ANALYSIS OF THE DATA
The analysis of variance (ANOVA) was used to deter¬
mine whether the perceptions of selected administrator
groups differ significantly regarding the provision of
institutional services to meet the needs of African American
students in Louisiana's public colleges and universities.
It also examined the extent to which variations in the
organizational placement of the administrators were related
to the extent to which they perceived the various services
provided as meeting the needs of African American students.
The analysis of variance (ANOVA) was used to determine
whether mean scores on one or more factors differ signifi¬
cantly from each other and whether various factors interact
significantly with each other (Best 1977, Borg and Gall
1989, Mouly 1978) . For the purpose of this study, a sig¬
nificance level of .05 was used, and the decision to accept
or reject a null hypothesis was based upon this level of
significance.
The data are presented in the order of the hypoth¬
eses as stated in the theoretical framework. Overall, the
results indicated there were significant differences among
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administrators in the areas of counseling services, sensi¬
tivity of professors, programs for freshmen, and financial
aid services. There were no significant differences in
the areas of special programs designed for low achievers,
special programs for high achievers, special programs for
commuter students, and programs designed for campus resi¬
dents. The direction of the differences was as follows:
1. The socially oriented administrators (coun¬
selors, student support services, minority and multicultural
affairs) more than the line administrators (academic
affairs, admissions and registration, and financial aid)
tend to perceive the counseling services positively (higher
mean scores) .
2. The line administrators tend to perceive the
professors as more sensitive (higher means) as compared to
the perceptions of the socially oriented administrators.
3. The socially oriented administrators more than
the line administrators have higher mean perceptions of
programs for freshmen as meeting the needs of African Amer¬
ican students.
4. The line administrators more than the socially
oriented administrators perceive the financial aid services
as meeting the needs of African American students.
The results of factor analysis and subsequent one¬
way analyses of the combined variables confirmed the
detailed analysis of the initial hypotheses.
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Presentation of the Results in
Order of the Hypotheses
Null Hypothesis 1. There is no statistically
significant difference in the administrators' perceptions
that counseling services meet the needs of African American
students in Louisiana's public colleges and universities
based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 1, testing whether or not
significant differences existed between mean perception
scores from eight groups of administrators. Table 1 shows
mean scores regarding perceptions of counseling services.
In table If the differences in the mean scores range
from lows of 2.9630 for admissions and registration adminis¬
trators (line)f 3.1786 for academic affairs administrators
(line), 3.2833 for financial aid (line) to highs of 3.5556
to 3.704 for the socially oriented administrators (counsel¬
ing, student support services, minority-multicultural
affairs). Student affairs and basic studies administrators
indicated neutral mean scores.
Table 2 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of counseling services.
In table 2 the differences were significant at less than
the .05 level, as indicated by the F ratio probability
(.0002) in the analysis of variance. Therefore, the null
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TABLE 1
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS
OF COUNSELING SERVICES
Group Count (n) Mean
Standard
Deviation
Group 1, ACAF 14 3.1786 .3029
Group 2, ADRE 9 2.9630 .4231
Group 3 r FINA 10 3.2833 .2838
Group 4, STAF 11 3.4697 .2964
Group 5, BAST 6 3.3333 .4714
Group 6 r SSST 5 3.5667 .2528
Group 7, COUN 9 3.7407 .4006
Group 8 r MMAF 6 3.5556 .1361
Total 70 3.3571 .3955
Note: Group 1, ACAF = Academic -Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4/ STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,











Sum of Mean £ £
Source Squares Square Ratio Prob.
Between Groups 7 3.8221 .5460 4.8556 .0002
Within Groups 62 6.9716 .1124
Total 69 10 .7937
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hypothesis that there is no significant difference was
rejected.
Table 3 presents results of the Scheffe Test for
Multiple Comparisons. In table 3, the Scheffe procedure
indicated pairs of groups significantly different at the .05
level. Administrators' mean scores regarding the perception
of counseling services to meet the needs of African American
students were significantly different between administra¬
tors in Group 7 (Counseling) and Group 2 (Admissions and
TABLE 3
SCHEFFE TEST FOR MULTIPLE COMPARISONS REGARDING
PERCEPTIONS OF COUNSELING SERVICES
Group
Mean Group 21354867
2.9630 Group 2, ADRE
3.1786 Group 1, ACAF
3.2833 Group 3r FINA
3.3333 Group 5, BAST
3.4697 Group 4, STAF
3.5556 Group 8, MMAF
3.5667 Group 6, SSST
3.7407 Group 7, COUN
Note; Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 1,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
♦Denotes pairs of groups significantly different at the .05
level.
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Registration) and between administrators in Group 7 (Coun¬
seling) and Group 1 (Academic Affairs).
Null Hypothesis 2. There is no statistically
significant difference in the administrators' perceptions
that sensitivity of professors meets the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 2, testing whether or not sig¬
nificant differences existed between mean perception scores
from eight groups of administrators. Table 4 shows mean
scores regarding perceptions of sensitivity of professors.
In table 4, the differences in the mean scores range
from highs of 2.6000 to 3.0286 for admissions and registra¬
tion, academic affairs, and financial aid administrators
(line), to low ranges of 1.9600 to 2.2889 for the socially
oriented administrators (counseling, student support ser¬
vices, minority-multicultural affairs) . Student affairs and
basic studies administrators also have low mean perception
scores.
Table 5 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of sensitivity of professors.
In table 5 the differences were significant at less than
the .05 level, as indicated by the F ratio probability
(.0000) in the analysis of variance. Therefore, the null
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TABLE 4
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS
OF SENSITIVITY OF PROFESSORS
Group Count (n) Mean
Standard
Deviation
Group 1, ACAF 14 3.0286 .3832
Group 2, ADRE 9 2.6000 .3317
Group 3, FINA 10 2.8800 .5181
Group 4, STAF 11 2.1455 .5222
Group 5, BAST 6 2.1667 .5279
Group 6, SSST 5 1 .9600 .4775
Group 1, COUN 9 2.2889 .4256
Group 8, MMAF 6 2.0667 .4844
Total 70 2.4857 .5814
Note: Group 1, ACAF = Academic Affairs; Group 2 ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST == Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN =' Counseling; Group 8, MMAF == Minority-Multicultural
Affairs.
TABLE 5





Sum of Mean £ £
Source Squares Square Ratio Prob.
Between Groups 7 10.4663 1.4952 7.2089 .0000
Within Groups 62 12.8594 .2074
Total 69 23.3257
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hypothesis that there is no significant difference was
rejected.
Table 6 presents results of the Scheffe Test for
Multiple Comparisons. In table 6, the Scheffe procedure
indicated pairs of groups significantly different at the .05
level. Administrators' mean scores regarding the perception
of sensitivity of professors to meet the needs of African
American students were significantly different between
administrators in Group 1 (Academic Affairs) and Group 6
TABLE 6
SCHEFFE TEST FOR MULTIPLE COMPARISONS REGARDING
PERCEPTIONS OF SENSITIVITY OF PROFESSORS
Group
Mean Group 68457231
1.9600 Group 6, SSST
2.0667 Group 8, MMAF
2.1455 Group 4, STAF
2.1667 Group 5, BAST
2.2889 Group 7f COUN
2.6000 Group 2, ADRE
2.8800 Group 3, FINA
3.0286 Group If ACAF
Note; Group 1, ACAF = Academic Affairs; Group 2/ ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
♦Denotes pairs of groups significantly different at the .05
level.
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(Student Support Services), between administrators in Group
1 (Academic Affairs) and Group 8 (Minority-Multicultural
Affairs), and between Group 1 (Academic Affairs) and Group 4
(Student Affairs).
Null Hypothesis 3. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for low achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 3, testing whether or not
significant differences existed between mean perception
scores from eight groups of administrators. Table 7 shows
mean scores regarding perceptions of special programs
designed for low achievers. In table 1, the differences
in the mean scores range from a low of 2.7000 to 3.1778
among all the administrators, indicating a very small
difference.
Table 8 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of special programs designed
for low achievers. In table 8 the differences were not
significant at the .05 level, as indicated by the F ratio
probability (.2154) in the analysis of variance. Therefore,




ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
SPECIAL PROGRAMS DESIGNED FOR LOW ACHIEVERS
Standard
Group Count (n) Mean Deviation
Group Ir ACAF 14 3.1500 .1787
Group 2, ADRE 9 3 .0889 .2759
Group 3, FINA 10 3.1000 .2211
Group 4, STAF 11 2.9455 .3503
Group 5, BAST 6 3.0167 .4997
Group 6, SSST 5 2.7000 .5292
Group 7, COUN 9 3.1778 .2774
Group 8, MMAF 6 3.1333 .4885
Total 70 3.0614 .3398
Note: Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4, STAF = Student .Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN == Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
TABLE 8
ONE-WAY ANALYSIS OF VARIANCE REGARDING




Sum of Mean £ F
Source Squares Square Ratio Prob.
Between Groups 7 1.0975 .1568 1.4152 .2154
Within Groups 62 6.8684 .1108
Total 69 7.9659
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Null Hypothesis 4. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for high achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 4, testing whether or not
significant differences existed between mean perception
scores from eight groups of administrators. Table 9 shows
mean scores regarding perceptions of special programs
designed for high achievers. In table 9, the differences
in the mean scores range from a low of 3.1500 to 3.7500
among all the administrators, indicating very small
differences.
Table 10 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of special programs designed
for high achievers. In table 10 the differences were not
significant at the .05 level, as indicated by the F ratio
probability (.1958) in the analysis of variance. Therefore,
the null hypothesis that there is no significant difference
was accepted.
Null Hypothesis 5. There is no statistically sig¬
nificant difference in the administrators' perceptions that
programs for freshmen meet the needs of African American
students in Louisiana's public colleges and universities.
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TABLE 9
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
SPECIAL PROGRAMS DESIGNED FOR HIGH ACHIEVERS
Group Count (n) Mean
Standard
Deviation
Group 1, ACAF 14 3.4286 .4847
Group 2, ADRE 9 3.7500 .4330
Group 3 f FINA 10 3.4000 .3375
Group 4 r STAF 11 3.2955 .5456
Group 5, BAST 6 3.5000 .5477
Group 6, SSST 5 3.1500 .4541
Group 7, COUN 9 3.7500 .3750
Group 8, MMAF 6 3.4167 .6646
Total 70 3.4714 .4900
Note: Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 r FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,




ONE-WAY ANALYSIS OF VARIANCE REGARDING










Between Groups 7 2.3537 .3362 1.4666 .1958








following discussion contains data analysis
Null Hypothesis 5, testing whether or not
differences existed between mean perception
eight groups of administrators. Table 11 shows
regarding perceptions of programs for freshmen.
TABLE 11
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
PROGRAMS FOR FRESHMEN
Standard
Group Count (n) Mean Deviation
Group 1/ ACAF 14 3.7143 .4688
Group 2, ADRE 9 3.7778 .5528
Group 3, FINA 10 3.4333 .3531
Group 4, STAF 11 3.8788 .4539
Group 5, BAST 6 4.3889 .4431
Group 6, SSST 5 4.4667 .4472
Group 7, COUN 9 4.2963 .3514
Group 8, MMAF 6 4.3889 .2509
Total 70 3.9524 .5392
Note: Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
In table 11, the differences in the mean scores
range from lows of 3.4333 to 3.7778 for admissions and
registration, academic affairs, and financial aid adminis¬
trators (line) to high ranges of 4.2963 to 4.4667 for the
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socially oriented administrators (counseling, student
support groups, minority-multicultural affairs). Student
affairs and basic studies administrators also have higher
mean perception scores than the line administrators.
Table 12 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of programs for freshmen. In
table 12 the differences were significant at the .05 level,
as indicated by the F ratio probability (.0000) in the
analysis of variance. Therefore, the null hypothesis that
there is no significant difference was rejected.
TABLE 12











Between Groups 1 8.4951 1.2136 6.5042 .0000
Within Groups 62 11.5684 .1866
Total 69 20.0635
Table 13 presents results of the Scheffe Test for
Multiple Comparisons. In table 13, the Scheffe procedure
indicated pairs of groups significantly different at the .05
level. Administrators' mean scores regarding the perception
of programs for freshmen to meet the needs of African
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TABLE 13
SCHEFFE TEST FOR MULTIPLE COMPARISONS REGARDING
PERCEPTIONS OF PROGRAMS FOR FRESHMEN
Group
Mean Group 31247586
3.4333 Group 3, FINA
3.7143 Group Ir ACAF
3.7778 Group 2, ADRE
3.8788 Group 4, STAF
4.2963 Group 7, COUN *
4.3889 Group 5, BAST *
4.3889 Group 8r MMAF *
4.4667 Group 6, SSST *
Note; Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
♦Denotes pairs of groups significantly different at the .05
level.
American students were significantly different between
administrators in Group 7 (Counseling) and Group 3 (Finan¬
cial Aid), between Group 5 (Basic Studies) and Group 3
(Financial Aid), between Group 8 (Minority-Multicultural
Affairs) and Group 3 (Financial Aid), and between Group 6
(Student Support Services) and Group 3 (Financial Aid).
Null Hypothesis 6. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for commuter students meet
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the needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 6, testing whether or not
significant differences existed between mean perception
scores from eight groups of administrators. Table 14 shows
mean scores regarding perceptions of programs for commuter
students. In table 14, the differences in the mean scores
range from a low of 2.7407 to 2.9048 among all administra¬
tors, indicating very small differences.
TABLE 14
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
PROGRAMS FOR COMMUTER STUDENTS
Standard
Group Count (n) Mean Deviation
Group 1, ACAF 14 2.9048 .3796
Group 2, ADRE 9 2.7407 .2222
Group 3, FINA 10 2.8000 .2331
Group 4, STAF 11 2.7879 .3081
Group 5, BAST 6 2.7778 .2722
Group 6, SSST 5 2.7333 .3651
Group 7, COUN 9 2.8889 .1667
Group 8, MMAF 6 2.8333 .3496
Total 70 2.8190 .2876
Note: Group 1 , ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4 9 STAF := Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
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Table 15 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of programs for commuter
students. In table 15 the differences were not significant
at the .05 level, as indicated by the F ratio probability
(.8796) in the analysis of variance. Therefore, the null
hypothesis that there is no significant difference was
accepted.
TABLE 15
ONE-WAY ANALYSIS OF VARIANCE REGARDING PERCEPTIONS OF










Between Groups 7 .2644 .0378 .4303 .8796
Within Groups 62 5.4435 .0878
Total 69 5.7079
Null Hypothesis 7. There is no statistically
significant difference in the administrators' perceptions
that programs designed for campus residents meet the needs
of African American students in Louisiana's public colleges
and universities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 7, testing whether or not
significant differences existed between mean perception
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scores from eight groups of administrators. Table 16 shows
mean scores regarding perceptions of programs designed for
campus residents. In table 16, the differences in the mean
scores range from a low of 3.5758 to 3.8889 among all admin¬
istrators, indicating very small differences.
TABLE 16
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
SPECIAL PROGRAMS FOR CAMPUS RESIDENTS
Standard
Group Count (n) Mean Deviation
Group 1, ACAF 14 3.6429 .2762
Group 2, ADRE 9 3.6667 .2887
Group 3, FINA 10 3.7000 .2460
Group 4, STAF 11 3.5758 .4240
Group 5, BAST 6 3.6667 .2108
Group 6, SSST 5 3.6000 .2789
Group 7, COUN 9 3.8889 .2357
Group 8, MMAF 6 3.6111 .3897
Total 70 3.6714 .3029
Note: Group 1 , ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4, STAF ’= Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
Table 17 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of special programs for campus
residents. In table 17 the differences were not significant
at the .05 level, as indicated by the F ratio probability
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TABLE 17
ONE-WAY ANALYSIS OF VARIANCE REGARDING PERCEPTIONS OF










Between Groups 7 .5936 .0848 .9162 .5002
Within Groups 62 5.7382 .0926
Total 69 6.3317
(.5002) in the analysis of variance. Therefore, the null
hypothesis that there is no significant difference was
accepted.
Null Hypothesis 8. There is no statistically
significant difference in the administrators' perceptions
that financial aid services meet the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
The following discussion contains data analysis
relative to Null Hypothesis 8, testing whether or not
significant differences existed between mean perception
scores from eight groups of administrators. Table 18 shows
mean scores regarding perceptions of financial aid services.
In table 18, the differences in the mean scores range from
highs of 3.8571 to 4.1111 for admissions and registration,
academic affairs, and financial aid administrators (line)
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TABLE 18
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
FINANCIAL AID SERVICES
Standard
Group Count (n) Mean Deviation
Group If ACAF 14 3.8571 .3450
Group 2, ADRE 9 4.1111 .2357
Group 3, FINA 10 3.9167 .2515
Group 4, STAF 11 2.1061 .3438
Group 5, BAST 6 2.3889 .3103
Group 6, SSST 5 2.2000 .3801
Group 7, COUN 9 2.6667 .2764
Group 8, MMAF 6 1.8333 .1826
Total 70 3.0524 .9214
Note: Group 1 , ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4, STAF ■= Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
to low ranges of 1.8333 to 2.667 for the socially oriented
administrators (counseling, student support groups, and
minority-multicultural affairs). Student affairs and basic
studies administrators also have low mean perception scores.
Table 19 reflects the one-way analysis of variance
(ANOVA) regarding perceptions of financial aid services. In
table 19 the differences were significant at the .05 level,
as indicated by the F ratio probability (.0000) in the
analysis of variance. Therefore, the null hypothesis that
there is no significant difference was rejected.
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TABLE 19











Between Groups 7 53.0054 7 .5722 84.1300 .0000
Within Groups 62 5.5804 .0900
Total 69 58.5857
Table 20 presents results of the Scheffe Test for
Multiple Comparisons. In table 20, the Scheffe procedure
indicated pairs of groups significantly different at the .05
level. Administrators' mean scores regarding the perception
of financial aid services to meet the needs of African Amer¬
ican students were significantly different between adminis¬
trators in Group 7 (Counseling) and Groups 8 (Minority-
Multicultural Affairs) and 4 (Student Affairs). There were
significant differences between administrators in Group 1
(Academic Affairs) and Groups 8 (Minority-Multicultural
Affairs) , 4 (Student Affairs), 6 (Student Support Services) ,
5 (Basic Studies), and 7 (Counseling). There were signifi¬
cant differences between administrators in Group 3 and
Groups 8 (Minority-Multicultural Affairs), 4 (Student
Affairs) , 6 (Student Support Services), 5 (Basic Studies),
and 7 (Counseling). The most significant differences
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TABLE 20
SCHEFFE TEST FOR MULTIPLE COMPARISONS REGARDING
PERCEPTIONS OF FINANCIAL AID SERVICES
Group
Mean Group 84657132
4.3889 Group 8, MMAF
3.8788 Group 4, STAF
4.4667 Group 6, SSST
4.3889 Group 5, BAST
4.2963 Group 7r COUN * *
3.7143 Group If ACAF * * * * *
3.4333 Group 3, FINA * * * * *
3.7778 Group 2, ADRE * * * * *
Note; Group 1, ACAF = Academic Affairs; Group 2r ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6# SSST = Student Support Services; Group 7,
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
♦Denotes pairs of groups significantly different at the .05
level.
were between administrators in Group 2 (Admissions and
Registration) and Groups 8 (Minority-Multicultural Affairs),
4 (Student Affairs), 6 (Student Support Services), 5 (Basic
Studies) , and 7 (Counseling).
Results of the Factor Analysis
Because some of the dependent variables had few
items, a factor analysis was conducted with all eight depen¬
dent variables in order to group them in their respective
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communality. This process is assumed to increase the valid¬
ity and reliability of the scales with respect to the pro¬
posed linkages as suggested in the theory. The results of
the factor analysis are shown in table 21.
TABLE 21
FACTOR ANALYSIS: VARIANCE ROTATED FACTOR MATRIX
OF ALL SELECTED VARIABLES
Variable Factor 1 Factor 2 Factor 3
FINAID .82887 .12934 -.00213
PROFRESH -.75206 .34385 -.25592
COUNSERV -.72467 -.10225 .29634
SENSPROF .68543 .42425 .21812
SPHIACH .06503 .89105 -.11495
PROCAMPU -.08242 .78367 .19535
PROLOACH .30250 .67491 .21751
PROCOMUT .01245 .16452 .89825
Note; FINAID = Financial Aid, PROFRESH = Programs for
Freshmen, COUNSERV = Counseling Services, SENSPROF =
Sensitivity of Professors, SPHIACH = Special Programs for
High Achievers, PROCAMPU = Programs Designed for Canpus
Residents, PROLOACH = Special Programs Designed for Low
Achievers, PROCOMUT = Programs Designed for Commuter
Students.
In table 21, Factor 1 consists of financial aid,
freshman programs, counseling services, and professor
sensitivity, meaning that these variables are interrelated.
However, the relationship is inverse as suggested in the
one-way analyses of variance shown previously. Those
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administrators who see financial aid and professor sensi¬
tivity as positive (higher mean) tend to see the counseling
services and freshman programs as less positive, and vice
versa. Those administrators who see counseling services and
freshman programs as less positive tend to see financial aid
and professor sensitivity as positive. The positive vari¬
ables are combined to form the new variable sensitivity of
professors and financial aid. The negative variables are
combined to form the new variable counseling and freshman
programs.
In the table. Factor 2 consists of special programs
for high achievers, programs for campus residents, and pro¬
grams for low achievers. These variables are combined to
form the new variable campus student achievement.
In the table. Factor 3, programs for commuter stud¬
ents, is unrelated to the other variables. Factor 3 is
omitted from further analysis.
Results of Analysis of Variance
for Combined Variables
The results of analysis of variance for the combined
variables confirmed the results in the detailed analyses
previously presented, indicating the stability and validity
of the initial analyses.
Table 22 presents administrators' mean scores
regarding perceptions of the combined variables of financial
aid and professor sensitivity to the needs of African
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TABLE 22
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
FINANCIAL AID AND PROFESSOR SENSITIVITY
BASED ON ORGANIZATIONAL PLACEMENT
Group Count (n) Mean
Standard
Deviation
Group 1, ACAF 14 6.8857 .6507
Group 2, ADRE 9 6.7111 .2718
Group 3, FINA 10 6.7967 .5823
Group 4, STT^ 11 4.2515 .4658
Group 5, BAST 6 4.5556 .6476
Group 6, SSST 5 4.1600 .7251
Group 7, COUN 9 4.9556 .6117
Group 8, MMAF 6 3.9000 .4179
Total 70 5.5381 1.3496
Note; Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7/
COUN = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
American students. With respect to administrators' percep¬
tions of financial aid and professor sensitivity, the line
administrators have higher mean scores than the socially
oriented administrators, confirming the earlier results.
Table 23 presents results of the one-way analysis of
variance (ANOVA) regarding administrators' perceptions of
financial aid and professor sensitivity. In table 23, the
differences were significant at less than .05, as indicated




ONE-WAY ANALYSIS OF VARIANCE REGARDING PERCEPTIONS OF
FINANCIAL AID AND PROFESSOR SENSITIVITY










Between Groups 7 106.2993 15.1856 48.5726 .0000
Within Groups 62 19.3835 .3126
Total 69 125.6829
Table 24 presents administrators' mean scores
regarding perceptions of counseling services and freshman
programs. With respect to administrators' perceptions of
the combined variable counseling services and freshman
programs for African American students, the line adminis¬
trators have lower mean scores than the socially oriented
administrators, confirming the earlier results.
Table 25 presents results of the one-way analysis of
variance regarding administrators' perceptions of counseling
services and freshman programs. The differences were sig¬
nificant at less than the .05 level, as indicated by the F
ratio probability (.0000) in the analysis of variance.
Table 26 presents administrators' mean scores
regarding perceptions of campus student achievement. With
respect to administrators' perceptions of the combined
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TABLE 24
ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS OF
COUNSELING SERVICES AND FRESHMAN PROGRAMS BASED
ON ORGANIZATIONAL PLACEMENT
Group Count (n) Mean
Standard
Deviation
Group 1, ACAF 14 6.8929 .5722
Group 2, ADRE 9 6.7407 .8041
Group 3, FINA 10 6.7167 .3244
Group 4, STAF 11 7.3485 .4799
Group 5, BAST 6 7.7222 .8411
Group 6, SSST 5 8.0333 .6811
Group 7, COUN 9 8.0370 .5996
Group 8, MMAF 6 7.9444 .2277
Total 70 7.3095 .7699
Note: Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3, FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services; Group 7,
COUN =' Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
TABLE 25
ONE:-WAY ANALYSIS OF VARIANCE REGARDING PERCEPTIONS OF
COUNSELING SERVICES AND FRESHMAN PROGRAMS BASED
ON ORGANIZATIONAL PLACEMENT
Sum of Mean F F
Source df Squares Square Ratio Prob.
Between Groups 7 19.6973 2.8139 8 .2265 .0000




ADMINISTRATORS' MEAN SCORES REGARDING PERCEPTIONS
OF CAMPUS STUDENT ACHIEVEMENT BASED
ON ORGANIZATIONAL PLACEMENT
Standard
Group Count (n) Mean Deviation
Group 1, ACAF 14 10.2214 .7319
Group 2, ADRE 9 10.5056 .8261
Group 3, FINA 10 10.2000 .5298
Group 4 f STAF 11 9.8167 1.0546
Group 5, BAST 6 10.1833 1.1243
Group 6, SSST 5 9.4500 1.1786
Group 7, COUN 9 10.8167 .7063
Group 8, MMAF 6 10.1611 1.3449
Total 70 10.2043 .9301
Note: Group 1, ACAF = Academic Affairs; Group 2, ADRE =
Admissions/Registration; Group 3 , FINA = Financial Aid;
Group 4, STAF = Student Affairs; Group 5, BAST = Basic
Studies; Group 6, SSST = Student Support Services ; Group 7,
COON = Counseling; Group 8, MMAF = Minority-Multicultural
Affairs.
variable of campus student achievementr there is no signifi
cant difference among the administrators, as was found in
the earlier analysis.
Table 27 presents the one-way analysis of variance
regarding administrators' perceptions of campus student
achievement. The differences were not significant at less
than the .05 level, as indicated by the F ratio probability
(.1796) in the analysis of variance.
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TABLE 27
ONE-WAY ANALYSIS OF VARIANCE REGARDING PERCEPTIONS











Between Groups 7 8.7076 1.2439 1.5128 .1796
Within Groups 62 50.9817 .8223
Total 69 59.6893
Summary
The data were analyzed according to each hypothesis.
The overall results indicated that there were several sig¬
nificant differences among administrators in the areas of
counseling services, sensitivity of professors, programs
for freshmen, and financial aid services. The line adminis¬
trators were more positive than the socially oriented
administrators regarding professor sensitivity and financial
aid for African American students. The socially oriented
administrators more than the line administrators perceived
counseling and freshman programs as positive. There were no
significant differences in special programs designed for low
achievers, programs designed for commuter students, and
programs designed for campus residents. Eight null hypoth¬
eses were statistically examined, and four were found to be
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significant and four not to be significant. Null Hypotheses
Ir 2, 5, and 8 were rejected, and Null Hypotheses 3, 4, 6
and 7 were accepted. The significance, which either
accepted or rejected the null hypotheses, was determined at
the .05 level of significance. The Scheffe procedure for
multiple comparisons was used to find significant differ¬
ences between mean scores (Kerlinger 1973) . The results of
factor analysis and analysis of variance for the combined





The purpose of the study was to examine the extent
to which variation in the organizational placement of the
administrators was related to the extent to which they
perceived the various services provided as meeting the needs
of African American students in Louisiana's public colleges
and universities. Presented in this chapter are the find¬
ings, conclusions, implications, and recommendations of the
study.
The study investigated the administrators* percep¬
tions regarding the institutional services provided to meet
the needs of African American students in Louisiana's public
colleges and universities. It also examined the extent to
which variations in the organizational placement of the
administrators were related to the extent to which they
perceived the various services provided as meeting the needs
of African American students.
In the review of the literature research was lacking
in the area of administrators' perceptions regarding insti¬
tutional services which are provided to meet the needs of
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African American students in public colleges and univer¬
sities. This study seems to be a first to examine adminis¬
trators' perceptions regarding institutional services for
African American students and provides baseline data for
future studies. The U.S. Department of Education's National
Center for Education Statistics (1993) reported that minor¬
ity enrollment increased, while African American enrollment
declined for a period and rose again slightly. Enrollment
in public institutions of higher education accounted for
nearly 79 percent of total enrollment and about 80 percent
of enrollment by minority and nonresident alien students in
1991. Minority students made up a higher proportion of the
student body at two-year rather than four-year institutions
and at public rather than at private institutions. The
literature also reflected a strong association between the
educational level of parents and the income of a student's
family with progress through the educational system, educa¬
tional attainment, and educational achievement.
The literature indicated the need for public col¬
leges and universities to strengthen their equal opportunity
policies to increase minority student enrollment. Consid¬
eration should be given to the allocation of financial
resources as one incentive to attract and retain African
American students. Support systems to meet the needs of
African American students enrolled in institutions of higher
education are also needed. Demographic studies indicated
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that the students who are now considered minority will be
considered the majority as we approach the next century
(Mingle 1987, Wilson and Justiz 1988), Administrators in
institutions of higher education must begin to address
issues to meet the needs of African American students in
public colleges and universities.
The theory of this study was that administrators of
different organizational placement and orientations (in
colleges and universities in Louisiana) would have different
perceptions regarding the various services provided to meet
the needs of African American students. The administrators'
perceptions of the different services provided were the
dependent variables. The organizational placement of the
administrator was the independent variable. The administra¬
tors could be divided into two main groups on either end of
a continuum; those who were personal and social in the kind
of services they administer and those who were impersonal
and not student-centered in their administration of ser¬
vices. It was theorized that administrators who were line
administrators would have different perceptions of adequacy
of the services provided to meet the needs of African Amer¬
ican students.
An Inventory was developed to investigate percep¬
tions of administrators utilizing the Clem Inventory. For
the purpose of this study eight null hypotheses were formu¬
lated. The study investigated the relationships between the
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dependent variables and the independent variable. The
dependent variables included counseling services, sensitiv¬
ity of professors, programs for low achievers, special pro¬
grams for high achievers, programs for freshmen, programs
designed for commuter students, programs designed for campus
residents, and financial aid services. The independent
variable was administrators' organizational placement.
The population of the study included seventeen
public colleges and universities in Louisiana. Of that
number, eleven institutions responded to the Inventory. The
Inventory consisted of eight parts, institutional services
(dependent variables), for a total of forty items. Adminis¬
trators were asked to respond to each of the forty items,
using a Likert-type scale to indicate the extent to which
they agreed or disagreed with each statement. Agreement
responses of strongly agree (5), moderately agree (4),
neutral (3) , moderately disagree (2), and strongly disagree
(1) were obtained. Survey participants included administra¬
tors in the areas of Academic Affairs, Admissions and Regis¬
tration, Financial Aid, Student Affairs, Basic Studies,
Student Support Services and TRIO Programs, Counseling, and
Minority and Multicultural Affairs. During the month of
October, 1993, the Inventory was mailed to the administra¬
tors. A final follow-up request was made in January, 1994.
A total of 89 percent (n = 70) of the administrators
returned the Inventory.
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The analysis of variance (ANOVA) was used to calcu¬
late data and to analyze the eight hypotheses. The Scheffe
Procedure for Multiple Comparisons was used to determine
significant differences between mean scores. A significance
level of .05 was used to test the null hypotheses. A factor
analysis was conducted with all eight dependent variables
in order to group them in their respective communality. An
analysis of variance for combined variables confirmed the
stability and validity of the initial analyses.
Data were presented in the order of the hypotheses
as suggested by the theoretical framework, and factor analy¬
ses of all the variables and further analyses of variance
were conducted to examine the strength of the relationships.
Overall, the results indicated that there were significant
differences among administrators' perceptions in the areas
of counseling services, sensitivity of professors, programs
for freshmen, and financial aid services. There were no
significant differences in special programs designed for low
achievers, special programs for high achievers, programs
designed for commuter students, or programs designed for
campus residents. The directions of the differences were as
follows:
1. The socially oriented administrators (coun¬
selors, social support groups, minority and multicultural
affairs) more than the line administrators (admissions and
registration, academic affairs, and financial aid) tend
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to see the counseling services positively (higher mean
scores).
2. The line administrators tend to see the profes¬
sors as more sensitive (higher means) as compared to the
perception of the socially oriented administrators.
3. The socially oriented administrators more than
the line administrators have higher mean perceptions of
programs for freshmen as meeting the needs of African Amer¬
ican students.
4. The line administrators more than the socially
oriented administrators perceive the financial aid services
as meeting the needs of African American students.
The results of the factor analysis and one-way
analyses of the combined variables confirmed the results of
the hypotheses.
Findings
This research examined differences between adminis¬
trators' perceptions regarding institutional services pro¬
vided to meet the needs of African American students in
Louisiana's public colleges and universities. Eight null
hypotheses were studied, and the findings are presented.
Null Hypothesis 1. There is no statistically
significant difference in the administrators' perceptions
that counseling services meet the needs of African American
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students in Louisiana's public colleges and universities
based on organizational placement.
The null hypothesis was rejected. It was found that
there was a difference between administrators' perceptions
by organizational placement regarding counseling services.
Mean scores were higher for socially oriented administrators
as compared to line administrators. Those administrators in
socially oriented areas scored counseling services higher
than the line administrators.
Null Hypothesis 2. There is no statistically
significant difference in the administrators' perceptions
that sensitivity of professors meets the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
The null hypothesis was rejected. It was found that
there was a significant difference between administrator
perceptions by organizational placement regarding sensitiv¬
ity of professors. Mean scores were higher for line admin¬
istrators compared to socially oriented administrators.
Socially oriented administrators indicated that professors
were insensitive to the needs of African American students.
Null Hypothesis 3. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for low achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
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It was found that there was a very small difference
between administrators' perceptions by organizational place¬
ment regarding special programs designed for low achievers.
The null hypothesis was accepted.
Null Hypothesis 4. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for high achievers meet the
needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
It was found that the mean scores indicated very
little difference between administrators' perceptions by
organizational placement regarding special programs designed
for high achievers. The null hypothesis was accepted.
Null Hypothesis 5. There is no statistically sig¬
nificant difference in the administrators' perceptions that
programs for freshmen meet the needs of African American
students in Louisiana's public colleges and universities.
The null hypothesis was rejected. It was found that
there was a significant difference between administrators'
perceptions by organizational placement regarding programs
for freshmen. Socially oriented administrator mean scores
were higher as compared to line administrator mean scores.
Null Hypothesis 6. There is no statistically
significant difference in the administrators' perceptions
that special programs designed for commuter students meet
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the needs of African American students in Louisiana's public
colleges and universities based on organizational placement.
It was found that the mean scores indicated very
little difference between administrators by organizational
placement regarding special programs designed for commuter
students. The null hypothesis was accepted.
Null Hypothesis 7. There is no statistically
significant difference in the administrators' perceptions
that programs designed for campus residents meet the needs
of African American students in Louisiana's public colleges
and universities based on organizational placement.
It was found that the mean scores indicated very
little difference between administrators' perceptions by
organizational placement regarding special programs designed
for campus residents. The null hypothesis was accepted.
Null Hypothesis 8. There is no statistically
significant difference in the administrators' perceptions
that financial aid services meet the needs of African
American students in Louisiana's public colleges and univer¬
sities based on organizational placement.
The null hypothesis was rejected. It was found that
there was a significant difference between administrator
perceptions by organizational placement regarding financial
aid services. The socially oriented administrator mean
scores are lower compared to line administrators.
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Eight null hypotheses were presented; four v/ere
accepted and four were rejected. Null Hypotheses 1, 2, 5,
and 8 were rejected, and Null Hypotheses 3, 4, 6, and 7 were
accepted.
Conclusions
Milem and Astin (1993) conducted a study that looked
at the composition of trends in faculty make-up by gender
and race/ethnicity over a seventeen-year period. Regarding
the representation of faculty of color at institutions of
higher education, few appreciable gains were made in the
representation of African American faculty. It appears that
faculty have become more aware of and committed to issues of
race and diversity on campus and in the larger society.
Overall, the faculty expressed a higher level of sensitivity
to and concern for issues of diversity. While it appears
that faculty have come to think differently over the past
seventeen years, they have not come to hire differently.
Moses (1993) lists three barriers that minority administra¬
tors like nontraditional students face in predominantly
white colleges and universities. The first barrier centers
on the fact that most colleges and universities are not yet
ready to reorganize themselves around issues of cultural
diversity. The second barrier is an ingrained resistance to
change, a fear of what cultural diversity will do to the
status quo or to life in the academy as we know it. The
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third institutional barrier is the continued stereotyping of
administrators from minority groups.
The primary conclusion, based on the findings of
this study, was that line administrators who are mainly in
impersonal administrative roles tend to see themselves as
making rational decisions and thus may be ignoring the needs
of African American students. When these students had
problems they tended to go to counselors and other socially
oriented administrators that the institution had placed to
help with these problems. These socially oriented adminis¬
trators seemed to identify with the students' problems.
Those administrators also appeared to listen to the problems
as part of the therapy and, therefore, rated the line admin¬
istrators low on financial aid and professional and academic
advisement and services. However, the social administrators
rated counseling and other social services they participated
in as higher than did the line administrators. Therefore,
it may be concluded that these institutions should hire more
African Americans as professors, administrators, and finan¬
cial aid decision makers.
1. Is there a significant difference in administra¬
tors' perceptions that counseling services meet the needs of
African American students in Louisiana's public colleges and
universities based on their organizational placement?
It was concluded that there was a discrepancy
between perceptions of socially oriented administrators and
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line administrators. Administrators in socially oriented
areas such as Student Support Services-TRIO, Minority and
Multicultural Affairs, and Counseling perceived that African
American students obtained counseling to meet their finan¬
cial, social, academic, and career needs, as compared to
perceptions of line administrators. Line administrators,
including administrators in Academic Affairs, Admissions and
Registration, and Financial Aid, were neutral in their per¬
ceptions regarding counseling services provided to meet the
needs of African American students. The greatest differ¬
ences were between the administrators in Counseling and
administrators in Admissions and Registration and in
Academic Affairs.
2. Is there a significant difference in administra¬
tors' perceptions that sensitivity of professors meets the
needs of African American students in Louisiana's public
colleges and universities based on their organizational
placement?
It was concluded that a discrepancy exists between
administrators in socially oriented areas, as compared to
line administrators, regarding sensitivity of professors.
Line administrators, such as administrators in Academic
Affairs, Admissions and Registration, and Financial Aid,
were neutral in their perceptions that professors were sen¬
sitive to the needs of African American students as compared
to the perceptions of socially oriented administrators.
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Socially oriented administrators, including those in Student
Support Services-TRIO, Counseling, and Minority and Multi¬
cultural Affairs, did not perceive that professors were
willing to provide personal help or mentoring for African
American students, nor did they express high expectations of
African American students. The greatest differences were
between administrators in Academic Affairs and administra¬
tors in Student Support Services, Minority-Multicultural
Affairs, and Student Affairs. The research of Astin (1993),
Crosson (1992), and Kuh, Schuh, and Whitt (1991) supports
the conclusion that contact with faculty members is impor¬
tant to student academics and to a successful college
experience. Sutherland and Williams-Myers (1991) suggest
that a greater number of African American professionals need
to be hired and retained to improve the intellectual life of
African American students. In the research of Kuh, Schuh,
and Whitt (1991) , college and university presidents communi¬
cated the importance of student involvement in campus life
through explanations of events in the institution's history
that demanded students take responsibility for the quality
of campus life and their own learning and personal develop¬
ment. College and university presidents encouraged faculty
to spend time with students outside of class and model this
behavior by participating in orientation events.
3. Is there a significant difference in administra¬
tors' perceptions that special programs designed for low
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achievers meet the needs of African American students in
Louisiana's public colleges and universities based on their
organizational placement?
It was concluded that line administrators as well
as socially oriented administrators do not differ signifi¬
cantly in their perceptions regarding programs for low
achievers to meet the needs of African American students.
All eight groups of administrators expressed neutral
opinions regarding institutional tutorial and developmental
programs to meet the needs of African American students.
4. Is there a significant difference in administra¬
tors' perceptions that special programs designed for high
achievers meet the needs of African American students in
Louisiana's public colleges and universities based on their
organizational placement?
It was concluded that the perceptions of line admin¬
istrators as well as those of socially oriented administra¬
tors were similar regarding special programs designed for
high achievers that meet the needs of African American stud¬
ents. As with special programs designed for low achievers,
all eight groups of administrators also expressed neutral
perceptions regarding African American student participation
in special programs designed for high achievers. Astin's
(1993) research supports this conclusion. It logically
holds that enrollment in honors programs has a positive
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correlation with bachelor's degree attainment, degree aspir¬
ation, and enrollment in graduate and professional schools.
5. Is there a significant difference in administra¬
tors' perceptions that programs for freshmen meet the needs
of African American students in Louisiana's public colleges
and universities based on their organizational placement?
It was concluded that a discrepancy exists between
administrators in socially oriented areas, as compared to
some line administrators, regarding perceptions of programs
for freshmen. Socially oriented administrators, including
those in Student Support Services-TRIO, Counseling, and
Minority-Multicultural Affairs, perceived that participation
in programs and activities for freshmen enhanced the likeli¬
hood that a student would complete the undergraduate degree.
Of the line administrators, it was concluded that only
Financial Aid administrators were neutral in their percep¬
tions that participation in programs and activities for
freshmen enhanced the likelihood that African American
students would complete the undergraduate degree. Line
administrators in Academic Affairs and in Admissions and
Registration agreed that participation in programs and
activities for freshmen enhanced the likelihood of African
American students completing the undergraduate degree.
These conclusions are supported by the research of Kuh,
Schuh, and Whitt (1991) and Crosson (1992) which considered
orientation activities for new (freshman) students as
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integral to encouraging responsible behavior and bonding
students to the institution and to one another and important
to successful campus efforts to improve minority degree
attainment.
6. Is there a significant difference in administra¬
tors' perceptions that special programs designed for com¬
muter students meet the needs of African American students
in Louisiana's public colleges and universities based on
their organizational placement?
It was concluded that perceptions of line adminis¬
trators and of socially oriented administrators were similar
regarding special programs designed for commuter students
that meet the needs of African American students. Adminis¬
trators were neutral in their perceptions of commuter pro¬
grams as relevant to the needs of African American students.
Astin's (1993) research concluded that substantial commuting
seemed to raise the level of stress experienced by under¬
graduate students and was negatively related to attainment
of the bachelor's degree.
7. Is there a significant difference in administra¬
tors' perceptions that special programs designed for campus
residents meet the needs of African American students in
Louisiana's public colleges and universities based on their
organizational placement?
It was concluded that the perceptions of line admin¬
istrators and of socially oriented administrators were
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similar regarding programs designed for campus residents.
Administrators in all groups agreed that African American
students who participate in various campus activities do in
fact complete undergraduate degrees. The research of
Crosson (1992) considered residence halls to be an inportant
component of the effort to recruit and to serve minority
students. Campus officials believe that residence halls can
help to reduce distractions and increase opportunities for
social integration and involvement with campus life and
provide settings for special academic support services.
Astin (1993) attributed living in a campus residence hall as
having a positive effect on attainment of a bachelor's
degree, satisfaction with faculty, and willingness to
reenroll in the same college or university.
8. Is there a significant difference in administra¬
tors' perceptions that financial aid meets the needs of
African American students in Louisiana's public colleges and
universities based on their organizational placement?
It was concluded that there was a discrepancy
between perceptions of socially oriented administrators and
line administrators regarding financial aid services to meet
the needs of African American students. Line administrators
such as administrators in Academic Affairs, Admissions and
Registration, and Financial Aid perceived that African Amer¬
ican students were provided financial aid services relevant
to meet their needs. Socially oriented administrators were
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neutral in their perceptions that financial aid services
were provided to meet the needs of African American stud¬
ents. Crosson (1992) emphasized that financial aid is much
more critical to minority student access to higher educa¬
tion. There is a need for senior institutional officers to
concern themselves with financial aid and examine the impli¬
cations for minority enrollment and persistence.
Eight research questions and the conclusions were
presented based on the findings of the research. Research
literature also supported the conclusions. The most fre¬
quently identified variables that are known to be impor¬
tantly related to student academics, social integration, and
successful college experiences include: adequate academic
preparation for college, frequent contact with faculty
members, positive perceptions of campus climate, availabil¬
ity of financial aid, on-campus residence, academic involve¬
ment, honors programs, and student involvement (Kuh, Schuh,
and Whitt 1991; Crosson 1992; Astin 1985, 1993) . Tinto
(1987) stressed the importance of fit between the individual
and the college environment. He also suggested that student
attrition was affected by all institutional actions in all
areas of the institution, including admissions, counseling,
advising, academic programs, and student life, and each
eventually would affect student persistence. Astin's (1985,
1993) theory of student involvement provides strong support
for the argument that the student's academic and personal
105
research of Kuh, Schuh, and Whitt (1991) suggests in some
subtle and not so subtle ways that faculty, staff, and
others promote student participation in educational out-of
class activities.
Implications
The data revealed that the perceptions of the two
administrative groups (line administrators and socially
oriented administrators) differed regarding their percep¬
tions of institutional services provided to meet the needs
of African American students. Based on the organizational
placement of the administrators, line administrators per¬
ceived that institutional services meet the needs of African
American students in the area of financial aid. Line admin¬
istrators were neutral in their perceptions that professors
were sensitive to the needs of African American students.
Line administrators, including administrators in Academic
Affairs and Admissions and Registration, perceived that
programs for freshmen meet the needs of African American
students. Administrators in socially oriented roles per¬
ceived that institutional services meet the needs of African
American students in the areas of counseling services and
programs for freshmen.
The data gathered suggest that administrators in
socially oriented areas defended their roles/positions in
106
response to the survey. This may reveal a limitation of
this study or indicate an area for further research.
The data suggest that administrators in socially
oriented areas tend to encourage students to participate in
programs and activities designed for freshmen. The data
also suggest that line administrators do not tend to per¬
ceive these freshman programs as providing services that
meet the needs of African American students. Thus, these
administrators may not encourage participation in freshman
programs, nor do line administrators support them as viable
activities on college and university campuses.
The data also suggest that administrators in
socially oriented areas, due to the nature of their work,
tend to have more knowledge and insight into student needs
and whether or not these services are being provided to meet
the needs of African American students. Students are more
likely to share this information with counselors than with
line administrators, such as those in Academic Affairs and
in Admissions and Registration. Socially oriented adminis¬
trators' perceptions tend to reflect more student input,
feelings, and perceptions because of their personal contact
with African American students.
Overall, major discrepancies exist between socially
oriented administrators and line administrators regarding
their perceptions of counseling services, sensitivity of
professors, programs for freshmen, and financial aid
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services. Such significant differences in perceptions may
indicate serious concerns regarding these services and their
impact, effect, and viability on college and university
campuses. These discrepancies affect the viability of
institutional support services, programs, and activities
provided to meet the needs of African American students.
Administrators' perceptions also influence whether or not a
student would participate or be appropriately referred to a
program, activity, or office for assistance to meet their
needs. The administrators' perceptions may also determine
the very existence of such programs and may jeopardize their
continuance based on an administrator's perception or mis¬
perception of the benefits that such programs provide to
meet the needs of African American students.
Recommendations
Based on the findings of this study, the following
recommendations are made;
1. More minorities should be hired as faculty and
administrators to create greater empathy between the insti¬
tution and African American students in Louisiana's public
colleges and universities.
2. Institutions should recruit more minority
students, which may provide more social and moral support
for other African American students.
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3. There should be greater equity between the
percentage of African American students graduating from
secondary schools and the number who matriculate and gradu¬
ate from colleges and universities.
4. Line administrators should take into account and
have available to them during their decision-making process
the perceptions and data regarding socially oriented admin¬
istrators who interact with African American students.
5. This research may be expanded to include an
investigation of the reasons African American students do
not graduate. Institutions need to use these data to
redirect recruitment activities and provide better services
to students that may enhance African American student
enrollment.
6. Further research should be conducted regarding
the need for additional studies on institutional inadequa¬
cies that may foster attrition rates of African American
students, rather than studies about innate traits of stud¬
ents that are barriers to matriculation and graduation.
7. Further research should be conducted to discern
why socially oriented administrators do not perceive that
African American students are provided adequate financial
aid.
8. Further research should be conducted using a
greater sample of colleges and universities in other states
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relating to counseling services, sensitivity of professors,
programs for freshmen, and financial aid services.9.Further research should be conducted to include
additional dimensions, suggested by the literature and the
findings of this study, regarding the reasons why discrep¬
ancies exist between line administrators and socially
oriented administrators.
10. Further research should be conducted to examine
the implications for program viability and student referral
due to the discrepancies that exist between line and
socially oriented administrators.
11. Further research should be conducted to deter¬
mine why the discrepancy exists between line and socially
oriented administrators regarding counseling services pro¬
vided to meet the needs of African American students.
12. Further research should be conducted to deter¬
mine why counselors (socially oriented administrators) per¬
ceived professors as having less sensitivity to African
American student concerns.
Summary
This research examined the perceptions of seventy
administrators in Louisiana's public colleges and univer¬
sities regarding institutional services to meet the needs of
African American students. The study examined the extent to
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which the variation in organizational placement of adminis¬
trators was related to the extent to which they perceived
the various services provided as meeting the needs of
African American students.
The analysis of the data indicated no significant
differences between administrators' organizational placement
and programs for low achievers, special programs for high
achievers, programs designed for commuter students, and
programs designed for campus residents. Discrepancies exist
between administrators' organizational placement regarding
counseling services, sensitivity of professors, programs for
freshmen, and financial aid services. The results of
Scheffe procedures indicated significant differences between
groups. Results of factor analysis and subsequent one-way
analyses of the combined variables confirmed the detailed
analysis of each initial hypothesis.
Based upon the findings, conclusions, and implica¬
tions, it was recommended that additional minorities be
hired in line administrator positions to create greater
empathy between the institution and African American stud¬
ents in Louisiana's public colleges and universities. It
was also recommended that the research be expanded to
include an investigation of the reasons students do not
enroll and graduate.
APPENDIX A




President or Chancellor's Name
Title
Address
City, State Zip Code
Dear President or Chancellor:
I am writing this letter to request permission to allow members
of your institution to participate in a survey that would serve
as the basis for a dissertation in Administration and Supervision
at Clark Atlanta University. 1 am a doctoral candidate completing
research in the Department of Educational Leadership. . The focus
of the study is the influence of institutional services on African
American student enrollment in Louisiana's public colleges and
universities. I am also interested in the perceptions of selected
school administrators regarding the awareness of institutional
services for African American students.
All information gathered from this survey will be used lor research
purposes only and all data will be considered strictly confidential.
Your institution will not be Identified by name or description.
Should you have any questions, feel free to contact the Department
of Educational Leadership at Clark Atlanta University in Atlanta,
Georgia, 404-880-8^98. You may contact me at my home number,
404-879-8469,
Thank you tor your coopeiation and assistance in this endeavor.
If you desire to see the results of the research, an abstract will
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Thank you for volunteering to participate in this dissertation research
study. The goal of this study is to gather data about African American
student enrollment in Louisiana public colleges and universities. This
letter is to solicit your assistance in ensuring the completion and return
of the enclosed surveys to me, at your earliest convenience.
Enclosed you will find questionnaires I would like you to distribute to
selected administrators (vice presidents, deans, directors) in the areas
of student affairs/student life, academic affairs, financial aid,
admissions, counseling, freshman division/junior division, and TRIO
(Student Support Services, Upward Bound, Talent Search, etc). A copy of
the inventory is enclosed for you to review. This questionnaire will
provide me with information on the perception of college/university
administrators regarding the awareness and effectiveness of
institutional services for African American students.
Once again, let me sincerely thank you for your valuable input. Your
colleagues insights are most critical to the outcome of this research
study. I am looking forward to receiving the completed questionnaires.
Should you have any questions, please feel free to contact me at home,
(404) 879-8469 or in the Department of Educational Leadership at Clark
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APPENDIX C
CLEM INVENTORY OF PERCEPTIONS OF
SELECTED COLLEGE ADMINISTRATORS
(African American Students)
Ditections: Read each item carefully and indicate the extent to which you agree or






All items refer to your institution.
COUNSELING SERVICES
1. African American studenb obtain couiueling on academic
and career matters more often than other studenb.
SA MA N MD SD
2. African American studenb obtain counseling on social
and personal matters more often than other studenb.
SA MA N MD SD
3. African American studenb obtain counseling on financial
matters more often than other studenb.
SA MA N MD SD
4. African American freshmen need counseling services that
are significantly different from other studenb.
SA MA N MD SD
5. Thb institution offers counseling services that meet the
needs ofAfrican American studenb.
SA MA N MD SD
6. Low academic achieving studenb are referred to Vocational
or Technical Institutions.
SA MA N MD SD
SENSITIVITY OF PROFESSORS
7. Most professors at this institution are willing to give
personal help to studenb.
SA MA N MD SD
8. This institution strives to employ and retain a proportionate
number of African American faculty and staff.
SA MA N MD SD
9. The majority of professors have high expectations for all
studenb, of all races.
SA MA N MD SD
10. Themajority of professors provide constructive mentors SA MA N MD SD








11. The majority of professon provide constructive rote models
for African American studenb.
PROGRAMS FOR LOW ACHIEVERS
SA MA N MD SD
12. This institution's personnel docs a good job of informing
studenb of special programs, tutoriab, and counseling
activities.
SA MA N MD SD
13. This institution has a well construcbd process
for identifying African American studenb with skill
deficiencies for appropriate placemenL
SA MA N MD SD
14. This institution has faculty toaining programs
to assist institutional personnel in identifying and
assigning faculty to work with low academic
achieving African American studenb.
SA MA N MD SD
15. This institution has an evaluation procedure to
assess the success and impact of program for low
academic achieving African American studenb.
SA MA N MD SD
16. Most African American studenb enrolled in
developmental studies programs earn degrees.
SA MA N MD SO
17. African American studenb who have participated in this
institution's tutorial programs are more academically
successful
SA MA N MD SD
18. Most studenb who participate in TRIO
(Student Support Services, Upward Bound, Talent Search)
go on to earn undergraduab degrees.
SA MA N MD SD
19. Most African American studenb participate in
programs for low achievers.
SA MA N MD SD
20. Thb institution offers special programs for low academic
achievers who meet the academic needs of African
American students.
SA MA N MD SD
21. The majority of African American studenb who participate
in programs for iow achievers are first generation college








SPECIAL PROGRAMS FOR HIGH ACHIEVERS
22. Themafortiy of African American students who participate
In programs for high achievers are not first generation college
students.
SA MA N MD SD
23. Most African American students participate in special
programs for high achievers.
SA MA N MD SD
24 High achievers usually participate in group or individual
tutorial sessions more frequently than other students.
SA MA N MD SD
25. This institution offers special programs for high achievers
to meet the needs of African American students.
SA MA N MD SD
PROGRAMS FOR FRESHMEN
26. African American students who PARTICIPATE in freshmen
orientation programs are more likely to earn their under¬
graduate degrees.
SA MA N MD SD
27. African American studenb who successfully COMPLETE
freshmen orientation programs are more likely to earn
their undergraduate degrees.
SA MA N MD SD
28. African American studenb who participate in a Big-
Brother/Big-Sister Mentoring Program are more likely to
earn their undergraduate degrees.
SA MA N MD SD
PROGRAMS DESIGNED FOR COMMUTER STUDENTS
29. African American studenb who reside off campus
are less likely to earn their undergraduate degree.
SA MA N MD SD
30. Programs designed for commuter studenb meet the needs
of African American students.
SA MA N MD SD
31. African American studenb who live off-campus are more
likely to earn their undergraduate degree.
SA MA N MD SD
PROGRAMS DESIGNED FOR CAMPUS RESIDENTS
If campus housing is not available, please give your opinion(s).
32. African American studenb who participate in residence SA MA N MD SD








33. Programs designed for campus residents meet the needs
of African Americans students.
SA MA N MD SD
34. African American students who reside on campus are more
likely to earn their undergraduate degree.
SA MA N MD SD
HNANCIAL AID
35. This institution's persoruiel provides optimal support for
African American students.
SA MA N MD SD
36. This institution iiuures financial support is effectively
used for the benefit of African American students.
SA MA N MD SD
37. African American students receive a proportional amount
of available academic scholarships.
SA MA N MD SD
38. African American students are awarded adequate financial
aid packages.
SA MA N MD SD
39. African American students are provided the same amount of
information about financial assistance programs as other
students.
SA MA N MD SD
40. African American students are awarded more loans than SA MA N MD SD
academic scholarships and grants.
Official title of the person completing this form.
Institution B




No part of this instrument may be reproduced, stored in a retrieval system, or transaibed, in any form or
by any means, electronic, mechanical, photocopying, recording, or otherwise, without the prior written
permission of the publisher, CynthiaWynnette Auzenne-Clem.
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